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THE DANGERS COMMERCIALIZED GUIDANCE 
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experiences the recent de- 

years have given great 
impetus the guidance move- 
ment. the attempt aid the army 
the unemployed several successful 
experiments proved that through the 
use tests and expert counsel many 
neglected misguided individuals 
could helped making better ad- 
justments life. Much publicity has 
been given these forms guidance 
with the result that offices are now 
appearing many localities where 
one can analyzed (for fee 
twenty-five fifty dollars) and told 
just what should successful. 
The public has always 
liarly gullible spending money 
learn the future. Palmists, clair- 
voyants, phrenologists, 
alysts, and other types prophets 
have thrived this human frailty. 
Guidance danger being classi- 
fied along with these questionable 
the present trend to- 
ward commercialism not regulated. 
The writer has personally investi- 
gated number these commercial 
counselors. very few are well trained 
and are using legitimate approved 
methods. Some are definitely clever 
fakirs who are sufficiently wise give 
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advice that quite harmless and often 
good, that is, good for anybody. The 
advertising most alluring the be- 
wildered individual out job. 
does not know the fakir from the ex- 
pert counselor. 

The practice guiding human be- 
ings making their adjustments 
life and planning life careers 
serious business the practice 
medicine. Guidance primarily 
function education and should 
under the supervision the schools 
and reputable educational institutions. 
ernmental, social other agencies, 
should regulated law and oper- 
ated only properly trained and 
licensed counselors. 

Within the schools guidance 
counseling can safeguarded some 
extent state certificate legislation. 
Several states now have such require- 
ments amounting from twelve 
eighteen more credit hours pre- 


scribed professional training. This 
all the right direction. However, 


the dangers involved the attempt 
advise human beings the planning 
and making life ad- 
justments are such that every possible 
effort should made safeguard the 
unsuspecting public. 


| 
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GUIDANCE: THE KEYWORD FOR PARENTS AND 
TEACHERS YOUTH 


WENDELL 


PRESIDENT, COLLEGE LIBERAL ARTS 
BILLINGS POLYTECHNIC INSTITUTE, MONTANA 


This brief statement the great need for the guidance youth today 
fitting introduction the articles which follow. 


OD’S greatest blessing peo- 
ple comes the form chil- 

dren. The boy today the 
citizen tomorrow. Children are the 
potential defense family, city, 
nation. The decline Rome was 
preceded the decline family life, 
and many Romans adopted children, 
yes, even grown men, their effort 
maintain family line. 

America has 
them—bright, healthy, capable. For 
these children America has maintained 
schools extent not achieved 
any other great nation the world. 
But, how paradoxical seems, have 
spent billions upon the schooling 
our children and then stand idly 
while the good results that expen- 
diture are dissipated for lack work, 
lack wholesome activity, lack out- 
look during the years right after school 
that are propitious for develop- 
ment! 

Existing institutions are admittedly 
unprepared cope with recent eco- 
and social changes. There must 
protection and further 
for millions youth who are outside 
the pale present schools. seri- 
ous the situation that the American 
Council Education has lately or- 
ganized the Youth Commission 
make five-year study conditions 
now affecting youth the United 
States. 


Robin Lampson: “But Child Stands 
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The present plight American 
youth fundamental threat our 
national welfare. 

This emphatie word guidance 
parents and teachers 
the hope that will direct better 
understanding the difficulties 
which our growing boys and girls find 
themselves today. 

Their situation different from the 


circumstances which parents 
grew up—different even 


hardest situations which 
enced. The world different our own 
country different; the immediate 
each boy and differ- 
ent. Your son daughter, the boy 
girl your classes today, very dif- 
ferently situated from what you were 
the corresponding age. 

Youth forward-looking! 

youth looks ahead just now, the 
not only uncertain but 
many cases actually blocked. 

this difficult situation, the plight 
youth contrasted with the condi- 
tion strikingly indicated 


“Grown persons 

Have acquired with years immunity 
their blood... 

But child stands naked anticipation, 

Open the exquisite arrows appre- 
hension, 

Defenseless before all the refined barbs 
blind doubt 

And vulnerable all the slow cruelty 
fear.” 

19235. 


Magazine, September, 
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must not dwell the harrowing 
experiences which multitudes Amer- 
ican youth have had the half- 
dozen years. Medical surveys reveal 
big proportion undernourished 
children many cities; the standard 
living has fallen decidedly with 
twenty million people some sort 
government relief; besides their 
immediate discomforts, children re- 
lief families are growing with 
curious apprehension; wage-earners 
part-time work with pitifully low 
salaries may retain their self-respect 
but can provide for their fam- 
ilies’ needs. The effect such cireum- 
stances upon the mental and the phys- 
ical health young people fre- 
quently disastrous. 

Boys and girls age and strength 
work have wanted help out their 
fathers and mothers their distresses. 
little chance have they found 
work! 

Result: they have left home rather 
than add the expenses which their 
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parents could ill afford. Untold num- 
bers youth are now wandering about 
America. 

Youth needs moorings—something 
tie to—and, without them, youth 
adrift. Home ties gone; the ties 
school, church, left behind; with- 
out the new ties work and its re- 
sponsibility, youth adrift. 

Over the entire country last year 
more nineteen-year-olds were arrested 
than those-of any other age! What 
short time from their parents and 
homes, yet how far they have travelled. 
Over one-third the crimes the 
United States are reported being 
committed persons under twenty- 
five. 

But many still have boys and 
girls home and school. Let’s 
alert that they too not adrift, 
for, through our personal guidance, 
many them may led see 
through their present difficulties 
really worthwhile accomplishments 
ahead. 


= 


PERSONNEL WORK AND GUIDANCE THE 
GENERAL COLLEGE, UNIVERSITY 
MINNESOTA 


The experiment the University Minnesota known The General College has 


attracted much attention from the educational world. 


how important part guidance has played this interesting venture. 


ERSONNEL work and guidance 

must the core all experimen- 

tation, the basis curriculum 
planning, the root administration, 
the key testing and evaluation 
Minnesota’s General College. This 
mandate was clear from its beginnings 
1932. Any school launched for the 
first time unique educational ven- 
ture must determine its goal. For 
this was student end-product ad- 
justed his way being adjusted 
his contemporary environment and 
distributed routed the way 
his most adequately satisfying way 
life and work. the student—rather 
than specialized subject matter, fac- 
ulty drives and interests, 
vocational training—is the point 
focus, then personnel and guidance 
must primary everything the 
school tries do. Hence, through the 
five years the college, have been 
developing process both service 
and research guidance. 

This process, complex itself, may 
simply outlined. Obviously, 
not vocational guidance such, nor 
educational 


such, nor 
personal guidance such. 


tional guidance would center more 
less exclusively the attempt 
the interests, skills, and abil- 
ities youngster determine his 
optimum life-work 
tional guidance would concentrate pri- 


marily upon his school work, deter- 
mining right subject matter patterns 
for him and helping him enter upon 
these, the same time attempting 
build his interests and skills 
study alone. Personal guidance would 
function primarily analyze him 
person, help him resolve his so- 
cial, family and individual emotional 
conflicts without particular regard 
his educational needs and 
drives. Any single approach, because 
its restrictions, inadequate for 
our purposes. try, therefore, 
fuse them all into united attempt 
understand 
dents all phases. 
follows: 


The process 


Helping the 


Student personnel work, its ser- 
vice aspect, complicated clinical 
procedure, involving six rather well- 
defined steps the handling each 
case—analysis, synthesis, diagnosis, 
prognosis, treatment, and follow-up. 
Analysis involves the use all avail- 
able measuring instruments and tech- 
niques determine the student’s 
sets and liabilities (of interests, abili- 
ties, attitudes, personality traits, 
niques, these measurements are then 
synthesized summarized, evalu- 
ated, and balanced one against the 
other) the counsellor, order 
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obtain unified picture the student 
whole. the basis this 
“whole,” diagnosis the student’s 
problems possible, both identifi- 
the broad areas which the 
problems fall and description the 
specific nature the problems. Prog- 
nosis essentially prediction 
what will result each several 
alternatives followed, and based 
first upon understanding the in- 
dividual student and upon 
knowledge the relationships between 
certain human characteristics the 
one hand and achievements within par- 
ticular fields the other. The vari- 
ous alternatives, accompanied 
explanation the prognosis for each, 
are presented the student, for, 
the end, who must choose 
among them. instituted 
after the student has made his choice, 
and encompasses anything which will 
help the student achieve the goal 
his choice. may, for example, in- 
clude attempts remove alleviate 
any remedial fault within the student 
himself (e.g., building deficient 
motivation, improving poor study hab- 
its, removing speech defect), 
may consist attempts remove 
external obstacles his suc- 
cess cutting administrative red- 
tape, arranging student loan, re- 
educating well-meaning but mis- 
guided parent). Follow-up the case 
necessary make sure that the con- 
ditions laid down the prognosis 
essential for success have actually ob- 
tained, measure the student’s prog- 
ress toward his goal, and provide 
additional treatment where necessary, 
salvage and re-orient the student 
who insisted upon making unwise 


choice, and measure the accuracy 
the counsellor’s predictions and thus 
provide accumulating mass evi- 
dence for improving and revising fu- 
ture 


Structure the Personnel Work 


Since much the efficiency 
personnel program depends the me- 
procedures and record-keep- 
ing, may well these 
points greater detail. 

Student counselling the Gen- 
eral College may said begin with 
basic five-hour battery group tests 
administered the beginning the 
fall quarter; any student who enters 
the college later the year, for 
any other reason misses this basic test- 
ing program, referred the Uni- 
versity testing bureau for the complete 
battery before his case can ade- 
quately handled. (Parenthetically, 
might added here, this procedure 
handling all student testing through 
the University testing bureau rather 
than maintaining its own staff 
testers the General College, sim- 
ply line with the general policy fol- 
lowed all student personnel work 
the University Minnesota. Wher- 
ever possible, existing organizations 
and facilities are utilized, even ex- 
panded need be, rather than dupli- 
particular student is, however, cleared 
through central office). This basic 
test battery includes the following 
kinds tests: (1) Three measures 
general academic ability; (2) one 
measure special aptitude; (3) one 
achievement, and one meas- 
ure total high school achievement; 
(4) measures vocational interests, 


These six steps are taken from Williamson and Darley, Personnel 
Work: Outline Clinical McGraw-Hill Book Company, 1937. 313 pp. See 


especially Chapter VI. 
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and (5) twelve measures attitudes 
and adjustments. 

The second step the General 
College guidance program the col- 
lection, from the appropriate agency 
each case, all additional informa- 
tion about the student which already 
available. This includes (1) basic 
information sheet filled out the stu- 
dent himself, giving significant aspects 
his family, social, economic and 
high school background, and his pre- 
vious work experience; (2) records 
his high school achievement and any 
tests given high school; (3) grade 
records work previously done the 
University elsewhere; (4) sum- 
mary his general physical examina- 
tion and any treatment given him 
the University Health and 
(5) transcripts interviews with any 
the special counsellors this col- 
lege elsewhere the campus. 

interview with the student, 
one the General Col- 
lege counsellors the next 
one interview will solve 
student’s problem; much more typic- 
ally requires from two six. 
large group students (1,300) seen 
last year (1935-36) the average num- 
ber contacts per student was four 
and some students were seen many 
times. The typical inter- 
view lasts from thirty forty-five 
minutes. The interview serves several 
functions: (1) technique for 
supplementing our knowledge the 
student areas where tests 
ing inadequate. (2) op- 
portunity for synthesizing all the 
information about student and ex- 
plaining and interpreting this synthe- 
sis him. (3) the situation 
wherein present the student the 
various alternatives for future plan- 


ning which his particular pattern 
needs, interests, attitudes 
makes possible. (4)/It constitutes 
one the most important means 
administering the treatment and fol- 
low-up which his case requires—for 
example: enables help the stu- 
dent find some adequate motivation 
for the tasks hand build 
his morale; frequently used 
the student safety-valve for the 
release pent-up emotions and has 
value; provides op- 
portunity for clarifying and 
ing much the student’s misunder- 
standing and misinformation about 
variety things, administrative, 
curricular, extracurricular, 
sonal; and furnishes convenient 
device for checking, repeated inter- 
vals, his progress toward his goal. 

indicated above, many va- 
rieties treatment are used the 
counsellors their interviews with 
the students, but often, particular 
cases, additional information needed 
additional help required from some 
other source. some these cases, 
letter, report, conversation, the 
reaches individual 
whose assistance required 
ing out the remedial treatment. For 
example, the dean some other col- 
lege may called obtain permis- 
sion for student take some espe- 
cially useful and desired course that 
other college; the student’s parents 
may interviewed and more faver- 
able study conditions arranged for him 
tion prospective employer may 
serve the double function procuring 
for him much needed financial assist- 
ance and the same time providing 
real try-out his interests and his 
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abilities some contemplated line 
work. 

other cases, the student himself 
referred directly the appropriate 
individual agency. summary 
his frequently goes with him, and 
report from the special agency comes 
back the General College personnel 
office for synthesis with the rest the 
material about him. For the treat- 
ment all health problems, students 
are sent the Student Health Ser- 
vice; serious emotional conflicts 
other mental abnormalities grave 
nature are referred the University 
psychiatrist; remedial speech defects 
are treated the speech Often 
suitable educational and vocational 
plan cannot made for the student 
until has been sent back the Uni- 
versity testing bureau for supplemen- 
tary tests his special abilities (e. 
artistic, musical, mechanical, mathe- 
matical, science aptitude). Some- 
times specific disability, suspected 
the counsellor, must checked and 
verified the University testing bu- 
reau. Confronted with evi- 
dence specific weakness mathe- 
more willingly relinquish romantic 
vocational choice engineering 
medicine and substitute instead goal 
more commensurate with 
ular abilities. Faced with the exist- 
ence specific reading disability 
vocabulary weakness, appropriate 
remedial measures can 
mended. the student’s problem 
chiefly one poor study habits, 
urged register one the How 
Study classes. lack vocational 
information bothering him, may 
receive help registering class 
visiting one the college faculty 


deans faculty members who 
the best position provide him with 
the information needs about the 
vocations and training programs 
which most interested. under- 
socialization one his outstanding 
ulty advisers student leaders 
extracurricular activities enlisted 
helping him find satisfying out- 
let for his capacities and chance 
make some new friends. financial 
worries are jeopardizing his peace 
mind distracting him from scholas- 
tic duties, referral the Student 
Employment Bureau may find him 
part-time job which will solve his 
problem. Uncongenial, inconvenient- 
noisy and distracting 
living quarters may improved 
asking the codperation house man- 
agers roommates, may changed 
sending the student the Univer- 
sity Housing Bureau. 

completely satisfactory coun- 
selling system would succeed help- 
ing each student discover attain- 
able and personally satisfying goal 
consonant with his interests and apti- 
tudes, motivating the student 
well assure his continued effort 
achieve that goal, and removing 
the potential obstacles which would 
delay prevent his reaching that goal. 
Ideally, then, the final step stu- 
dent personnel program, and the test 
its effectiveness, would the dis- 
tribution each student the insti- 
tution, training program, employment, 
environment which represents either 
the achievement his goal, the 
best place which continue prog- 
ress toward his goal. For certain 
small proportion our General Col- 
lege students this would mean transfer 
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one the professional schools and 
colleges within the University. For 
many others will mean the satisfac- 
tory completion the general educa- 
tion offered the General College, 
followed short courses special- 
ized vocational training obtained 
either commercial business colleges, 
trade schools, University extension 
courses, the special training pro- 
grams private industries and busi- 
ness organizations. still others, 
marriage employment following im- 
mediately upon the completion their 
General College experience the best 
solution—with further training for 
the jobs they are being provided 
the job itself. need hardly 
mentioned that human beings, partic- 
ularly human ambitions, being what 
they are, are not always successful 
seeing student make the wisest 
choice among the various alternatives 
presented him; and other cases, 
circumstances beyond our control 
genuine discrepancy between vocation- 
interests and requisite abilities, dif- 
ficulties securing satisfactory em- 
ployment, pressures from parents, rel- 
atives and friends, will prevent 
the student from following the wisest 
plan. That succeed well 
is, perhaps, gratifying. 

complex personnel card and folder 
filing system basic this continu- 
ing accumulation data about indi- 
vidual students. Such files are con- 
stant use, and they have gradually be- 
come important that teaching staff 
members and codrdinators are finding 
them valuable sources infor- 
mation their work with students 
planning projects that will affect 
groups students. 


General Objectives the Personnel 
Program 


Implicit all that has been said 
far the concept that adequate 
personnel program must have three- 
fold objective: must provide for re- 
search, for distributive, and for ad- 
justive functions. The distributive 
aspects our counselling service have 
just been delineated the final step 
the handling each case. The ad- 
justive aspects are revealed all 
the description which preceded. re- 
mains only expand slightly upon 
the research aspect the personnel 
program. 

Under the terms the General Ed- 
ucation Board Grant through which 
the counselling and personnel division 
was developed, prime objective 
the research program was descrip- 
tion the late adolescent the col- 
lege environment.” The clin- 
ical procedures our counselling pro- 
gram obviously provide good deal 
the data for fulfilling this task, and 
turn, whatever additional research 
techniques are used conducting the 
study will inevitably prove useful 
subsequent personnel work well 
providing some the necessary 
foundation for curricular planning and 
revision. The generalized research ob- 
jective has gradually developed into 
four inter-related research units. The 
first these, point time, in- 
volved extensive survey the com- 
plete population residence 
during 1935-1936. 

Seventy-six different kinds infor- 
mation were obtained more than 
1,000 students. The variables used 
general and special abilities, inter- 
est, achievement, attitudes and adjust- 
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ments; socio-economic, family and 
educational background; clinical in- 
formation wants, needs, problems, 
difficulties, and progress. 
ized terms central tendencies and 
variability, and percentage distri- 
bution, these data permit paint 
comprehensive picture our total 
student body which useful three 
ways. Since based very near- 
the whole student population the 
General College for the year 1935- 
36, rather than upon “problem cases” 
only, will provide sound basis for 
curricular planning needs, 
interests, absorptive capacities, and 
wants. Because much the infor- 
mation summarized comes from stand- 
ardized measuring instruments and 
objective techniques permits 
compare our students with other stu- 
and thus determine the 
traits which differentiate them from 
other student groups other non-stu- 
dent groups similar Finally, 
the completeness with which the whole 
student body was included and the 
range and variety the material sum- 
marized provide invaluable 
ground against which smaller group, 
earefully selected respresentative 
the total population can 
ied more intensively and seen more 
clearly. 

The intensive study carefully 
selected sample 100 students (50 
men and women) our second 
major research project. still 
its early stages, little can given 
here except brief indication the 
methods being used and the kinds 
data being sought. additional tests, 
questionnaires, check lists, and care- 
fully planned interviews are sup- 


plementing and extending our knowl- 
edge these students. visiting 
their homes are obtaining ratings 
their socio-economic status and cul- 
tural level; and through carefully 
planned interviews with the students’ 
mothers and fathers are finding out 
great deal about the kinds influ- 
ences and pressures which have been 
and are being exerted upon the stu- 
dents their homes. Through tests, 
questionnaires, check lists and addi- 
tional interviews are gathering 
wealth information about the pa- 
rents our students, 
ground, training, occupation, interests, 
recreations, habits and ambitions, and 
their ideas and attitudes about many 
current social problems issues. 
Additional conferences with employ- 
ers, recreational leaders, family 
friends, counsellors provide with 
some information how each student 
has far succeeded impressing 
himself upon others total person- 
ality. are, other words, study- 
ing our students reference six 
broad “areas” life and living: 
Family Area; Sociality Area (in- 
cluding personality) Educational 
Area; IV, Vocational 
Health Area; and VI, Area 
Religion, and Philosophy 
Life. 

Naturally are not surprised 
finding confirmation already 
well-accepted theory that many the 
difficulties and problems these nor- 
mal young people arise either the 
homes and families which they live, 
conflict between the standards 
and customs their homes the one 
hand and their contemporaries and 


more detailed picture the personnel service and research found John 
Darley and Kathleen McConnon Darley, Keystone Curricular Journal 
Higher Education, Vol. VIII, No. January, 


1937, pp. 18-26. 
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classmates the other. The unique 


contribution the present study lies 
the following fact: that the same 
wealth and variety material being 
about each student and his 
family, the use comparable 
methods, presented and summar- 
ized uniform techniques and 
This 
means that shall able discover 
which, any, aspects family back- 


terminology common 


ground and parental influence most 
frequently cause particular malad- 
justment; which, any, aspects 
home environment most frequently 
lead satisfactory adjustments; and 
which features family life produce 
now one result, now another, depend- 
ing upon concomitant circumstances. 
other words, the accumulation 
negative well positive instan- 
ces and the simultaneous study 
many different aspects living 
they contribute the student’s total 
personality believe that shall 
obtain truly meaningful and undis- 
torted picture the problems and 
needs our students, understand- 
ing the causes those difficulties, 
and some clue the kinds 
ricular offerings and personnel work 
which will benefit them most. 

third study involves follow-up 
work with 500 General 
dents who have gone professional 
have been able distribute them 
training programs which they can 
achieve The fourth study 
deals with measured changes opin- 
ions, attitudes, adjustments under 
the impact campus off-campus 


success. 


situations. 


All four these research studies 
are moving forward simultaneously 
the goal and many-sided 
picture the phenomenon adol- 
escence. 

There are, then, many things that 
college personnel work and guidance 
can show building the future 
the General College. the 
lations knowledge through the mass 
study over 1,000 students, the in- 
tensive study 100, the follow-up 
500 students transferred other col- 
leges and other hundreds who have 
stepped out into marriage 
and the study the problems, ac- 
tivities, and attitudes the young 
adults these students are become, 
may come know students well. 
know them better, can build 
for them curricula that better meet 
their needs now and future. 
can gather for them richer and more 
deeply satisfying materials for their 
study. can improve for them the 
techniques which teach them, 
that college may not dull world, 
isolated from life, finished up, 
got off, and from. can 
better measure their growth knowl- 
edge, ability solve problems, 
heightened sensitivity and respon- 
sibility for the American society about 
them. can, perhaps, better learn 
strip away their illusions and fears 
and replace them with realities and 
courage. the past have been 
going blind. Through personnel 
and guidance are finding that light 
breaking here and there, visibility 


increasing and the ceiling lifts. 
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VITALIZING THE COURSE 
Pu.D. 


FIELD REPRESENTATIVE NATIONAL OCCUPATIONAL CONFERENCE 


OCCUPATIONS 


this article Gooch has shown clearly how the study the 


schools can 


made vital part the curriculum and can serve 


foundation for vocational 


DESIRABLE degree realistic 


pupil activity, which the 

learning process characterized 
less symbolisms, abstractions and 
verbalisms, and more 
tion the learner’s experiental back- 
ground arising out immediate com- 
munity relationships, should, seems, 
more readily achieved the teach- 
ing occupational information than 
almost any other subject-matter 
field the secondary 
though true that astonishingly 
large proportion the secondary 
school population has had little vital 
contact with life, never- 
theless the setting for the study 
occupations not remote one, but 
part the same local and nat- 
ional scene which the pupil’s ap- 
perceptive background rooted. 

Yet observation the teaching 
occupations under varying school con- 
ditions and different localities for 
number years has convinced the 
writer that teachers have succeeded 
admirably divorcing the work 
this course from its realistic setting 
the community and have organized 
its content terms abstract learn- 
ing processes, that remote 
from the pupil’s background and 
foreign his daily experiences and 
activities any subject the second 
ary school curriculum. while 
would appear that many occupational 
materials are admirably suited the 
practices secondary educa- 
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tion, particularly those involving unit 
assignment techniques integrated- 
activity programs which the work 
the school given community set- 
ting, little attempt has been made 
adapt any the newer procedures 
the class 

The artificiality and abstractness 
which often distinguish this course 
wholly, perhaps not even large- 


avoided under present educa- 
tional conditions. the main, the 


educational process must take place 
the formal classroom under 
stances which afford little opportunity 
for learning other than vicariously. 
The organization and content the 
the school’s equipment, 
supplementary teaching aids and 
vices, and its whole routine, still are 
conditioned the needs the for- 
malized and subject fields. 
The class occupations part must 
conform this general pattern 
learning. 

But probably equally responsible for 
educational practices the 
tions class, characterized excessive 
formality and almost complete de- 
pendence upon the printed page, the 
poorly prepared teacher often assigned 
this work. The reason for this 
not difficult understand: although 
the course occupations now of- 
fered widely among schools, particu- 
larly the Middle West, within the 
individual school has not attained 
full stature recognition, and any 
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teacher with few unscheduled peri- 
ods often assigned this class. 
Even counselors frequently are not 
well prepared for the work. pres- 
ent probably not one hundred 
the rank and file secondary school 
teachers really qualified direct 
the learning process class occu- 
pational information. And long 
the world (an under- 
standing which often indicated 
one the major objectives the 
course) only academic concept 
teachers and remains unreal 
them Vitalizing and motivating 
will, course, remain unreal 
the pupils. 


The Preparation Teachers 


The teacher with broad and 
some extent first-hand knowledge 
the world probably the 
first requisite for vitalizing the course 
occupations. Such knowledge does 
not necessarily arise 
experience, although voca- 
tional experience may great 
value combined with breadth 
view. But too much expect 
that the person who responsible for 
directing the life career course shall 
have least witnessed careers the 
living, witnessed the work and talked 
with the worker, examined the prod- 
uct well the process, caught some- 
thing the essential characteristics 
the the skilled 


and the professional, the routine 


unskilled well 
worker well the administrator 
Few teachers either sex have ven- 
tured far into the main channels 
the world work outside the profes- 
sions. 

not only that such experiences 
will give teachers facts with which 


EDUCATION FOR JUNE, 1937 


strengthen the present dilute substance 
the course, but more important 
will enable teachers interpret the 
occupational world, give that depth 
and touch realism essential 
any teaching which rises much above 
routine drill and memorization. 
particular, will enable the teacher 
find within the community and its 
occupational life the origin many 
the problems which will constitute 
the content vital curriculum. 

Such primary preparation neither 
unreasonable expect nor 
obtain when measured terms the 
professional requirements teachers 
other subjects. Secondary school 
teachers usually have pursued va- 
riety highly specialized courses 
related their field instruction 
which the aggregate cover years 
intensive study. anything 
proaching equal amount time 
were spent the intelligent pursuit 
information about occupations and 
occupational problems and the or- 
ganization materials, the course 
occupations would assume more im- 
portant and more defensible place 
guidance and the 
ary school curriculum. Much the 
difficulty lies the fact that 
tions higher learning have not yet 
made provision for courses which per- 
mit desirable degree specialization 
this field, particularly provision 
has been made for internship 
occupations which the occupational 
world used appreciable extent 
laboratory. 

Methodology 

Important among 
for vitalizing the course 
tions, and indeed for vitalizing the 
whole curriculum through 


i 

| 
A 


ns, 


VITALIZING THE COURSE OCCUPATIONS 597 


that methodology. this class, 
other secondary school fields, the 
almost universal approach the tra- 
ditional question and 
teaching procedures, found that ap- 
proximately per cent the teach- 
ers presented lessons much they 
were found the textbooks and for 
the purposes primarily determined 
the authors the books. Moreover, 
few teachers sought give any local 
meaning and significance the text- 
book materials. Likewise, was found 
that about per cent the classes 
conformed the traditional procedure 
teacher with answers the pupils, 
directions were followed 
either board seat work. These con- 
ditions represent the practices the 
best teachers subject-matter fields 
which teachers are comparatively well 
prepared. Observation classes 
indicates ever wider 
utilization the formalized recitation 
and even greater dependence upon 
textbook materials with almost com- 
plete disregard for individual pupil 
interests, capacities and background. 
Although there much common 
ground covered all pupils 
the courses, particularly 
the junior high school, and too great 
aged, nevertheless, individual differ- 
abilities, capacities, 
experiential background—are very real 
the secondary school. They become 
especially apparent such courses 
not only possible 
but highly desirable stimulate these 
special occupational interests, not pri- 
marily for the purpose specializa- 


tion, but rather the motivating drive 
which impels the learner into desir- 
able experiences. accomplish this 
successfully requires some modification 
conventional practices the utili- 
zation the unit assignment, such 
the Dalton the Winnetka Tech- 
niques, the Morrison Plan, the contract 
plan, some modification them. 

None these teaching techniques 
requires undesirable differentiation. 
the contrary, one the types 
units the Morrison plan util- 
ized will include steps which at- 
tempt discover and remedy defici- 
encies the pupil’s apperceptive 
background and therefore will tend 
toward uniformity integration 
rather than differentiation. Likewise, 
one the steps involves overview 
the work which presented all 
the pupils. the other hand, 
there desirable utilization in- 
dividual differences, including inter- 
ests, the wide use differentiated 
pupil activities and pupil investiga- 
tions. these, occupational materi- 
als lend themselves admirably. 

Successful experimentation the 
fusion materials constituting the 
social studies fields some indication 
what may expected when 
pational materials are incorporated 
into integrated-activity program. 
Some occupational materials might 
well included the fusion the 
social studies courses and even serve 
the core the curriculum, while 
other phases occupations would arise 
from the many relationships which 
are known exist between other sec- 
ondary school subjects and the study 
occupations. Activities large 
numbers would stimulated these 
relationships. 


Briggs, Thomas H., Practices Best High-School School Review, Vol. 
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one examines activity programs, 
whether they are the rather limited 
types which often occur elementary 
those experimental 
either the elementary secondary 
levels, will found that few activi- 
ties are untouched some very vital 
phases and problems occupational 
life. Unfortunately, many these 
activities the elementary school are 
remote both time and place. Too 
often they deal with life during the 
Middle Ages, with the Chinese, the 
Indians the Esquimaux. mod- 
ern American and European culture 


schools 


would appear reside greater possi- 
bilities for worthwhile 
pupil activities. 


Occupations the Core the 
Curriculum 


Recently Harold Clark Teach- 
ers College, Columbia University, to- 
gether with number other educa- 
tors, has proposed plan whereby the 
entire curriculum content the ele- 
mentary and secondary schools or- 
ganized around four major cores 
fields: 
and “necessities this plan, 
“work,” the study occupations, 
deals very directly and realistically 
with the life the com- 
munity. Actual work occupational 
projects will constitute the substance 
materials learning, and mas- 


tery certain tool subjects—mathe- 
language usage, and the like— 
motivated thereby and develops 
concomitant learning. this manner 
the fundamental processes tool sub- 
jects will closely associated with 


their usage practical affairs life 
and there will little oceasion 
question the purposes the materials 
education. Moreover, the outcomes 
education will measured largely 
the extent which the individual 
has devised for himself tentative but 
fitting programs leisure, 
health, and the necessities life, and 
the degree mastery the tools req- 


work, 


uisite these programs. 

Such integrated-activity plan giv- 
ing prominence occupations, more 
than idle speculation. Professor Clark 
present planning series units 
bearing upon these four major fields, 
and hopes the near future, with the 
the writer, produce 
materials for the core curriculum 
“work” for the junior high 
level. 


The Fieldston Plan 


Moreover, program education 
which part characterized fea- 
tures the above plan, already 
operation the Fieldston 
School, the secondary department 
the Ethical Culture New 
York City. commenting the 
several significant features the or- 
ganization and content the 
lum under the Plan,” 
has recently been stated: 

encourages although does not 
commit the student the early develop- 
helps each boy girl find 
during the earlier years his education 
some field human activity which 
takes special interest, for which 
feels has special aptitude, and 
which sees adults earning their liv- 
ing the real world outside school. 
These fields may concrete—fine arts, 


Founded 1878 under the name the School.” 


Thayer, T., “Guidance the Fieldston 


Magazine, Vol. 13: 684 (May, 1935). 
are those the present writer. 


Occupations, the Vocational Guidance 


should noted that the emphasis the 


interest career rather than the actual choice one. 
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business administration, pre-engineering, 
euthenics—and they may conven- 
tionally intellectual mathematics, 
French, Greek, history. any case 
now allow student devote fair 
quarter his school time the field 
his major interest means ap- 
proack all his other studies. 

indicated the last sentence 
the previous paragraph, the domi- 
nant interest serves secondly mean- 
ingful line connection between the 
dominant interest and other fields. This 
process relationship other aspects 
experience constitutes Dr. Adler’s 
phrase “bridge culture.” This 
bridge gives added significance the 
interest itself and safeguards the stu- 
dent from possible error his initial 
choice. have frequent illustrations 
students who have entered science 
classes way the art interest, only 
discover that science, hitherto avoided, 
was reality their genuine interest. 

The major interest functions 
direct and immediate line connec- 
tion between the student’s major con- 
cerns school and socially significant 
work and connections outside the school. 
young people with agencies, institutions, 
causes, and individuals actively engaged 
building sounder social order. 

the field methods teach- 
ing, the plan suggests procedure for 
educating together pupils different 
abilities and divergent interests. thus 
makes possible organizing projects 
classroom and school which children 
can contribute the fruits their pecu- 
liar abilities and interests, and encour- 
ages school arrangements 
based function and interdependence 
similar the types functional inter- 
relationships should hope build 
the outside world. Moreover, rec- 
onciling the need for developing special 
abilities with the need for association 
and contact with people different ca- 
pacities and interests, lays basis for 
that mutual understanding and appre- 


ciation differences which essen- 
tial democracy. 


Commission the Relation School 
and College 


Still another indication trends 
toward more vitalized curriculum 
which the oceupational career needs 
secondary school pupils play sig- 
nificant part the experimental study 
schools undertaken the Com- 
mission the Relation School and 
The director this study 
“The most universal and per- 
sistent question the minds youth 
our secondary schools and colleges 
find anvthing approaching adequate 
answer this question, 
the curriculum must made serve 
the needs youth much more effective- 
than does today. For some pupils 
curriculum far removed from the tra- 
ditional one will necessary; and for 
all pupils there need for new curricu- 
lum materials and the vitalizing old 
subjects. The curriculum changes now 
under way our schools involve 
greater continuity experience, better 
integration subject matter, the break- 
ing down artificial barriers between 
subjects and teachers, the enrichment 
and vitalization subject matter, the 
omission much material doubtful 
value, the constant readaptation work 
individual student needs, and much 
wider use the school community and 
the larger community outside the school. 

evident that all teachers must 
become counselors new sense. They 
can longer just teachers sub- 
jects. Each teacher must become con- 
cerned with the whole personality and 
experience each his students. And 
the teacher’s vision can longer 
confined the classroom, but must in- 
clude the whole life the school and 
the community. really con- 


Progressive Education Association, Commission the Relation School and College. 
Aiken, Wilford M., the Needs Youth.’’ Occupations, the Vocational Guidance 


Magazine, Vol. 14: 112-114 (November, 1935). 
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cerned with the larger purposes and ob- 
jectives his teaching, must look 
for evidence results everywhere the 
student goes and all that does. 

more direct statement the util- 
ization the career objective 
center interest for organizing the 
work the secondary school curricu- 
noted this statement below that the 
student’s predominating interest 
career objective actually serves the 
core the curriculum, all the work 
related the main interest.” 


Individual Interests and Needs. 
third group takes the stu- 
dent’s individual interest, need, ca- 
reer objective (these are, course, often 
identical) basis for organizing the 
senior high school work. one school, 
for instance, there indication 
reorganizing subject matter into broad 
fields the subject mat- 
ter year study single his- 
torical epoch. But the pupil’s selected 
“field interest”—whether liter- 
ature, language, science, history art 
—is made the basis for organizing each 
successive year’s work. This means in- 
dividual plans study, many curricula 
instead curriculum. The same 
school provides also general program 
studies, scarcely distinguishable from 
that generally use, for those its 
students who have not developed 
dominating interest. 
avoiding “horizontal” “vertical” syn- 
theses subject matter for all, organ- 
ized each student’s work around his 
her center interest—in loose sense, 
the probable future vocation. 
least one-fourth the student’s time 
direct outgrowth this major in- 
also—and this most important 
—the other three-fourths organized 
interest. 

The newer practices secondary 


education attach particular significance 
believed that when the study 
problems, facts, ideas, institutions 
isolated from the essential situation 
wholeness the picture, with many 
its relationships which give mean- 
ing and understanding, destroyed, 
and only abstraction lacking 
realism remains. Thus the common 
practice secondary schools ana- 
lyzing occupations step step and 
attempting study the various phases 
only partial relationship, makes 
exceedingly difficult, not impossible, 
utilize the student’s interests and 
special aptitudes motivating forces. 
For example, what youth the jun- 
ior, even senior high school 
uinely interested per such matters 
the duties, hours, earnings, safety, 
regularity employment, training 
qualifications workers, just any 
workers? the other hand, these 
phases and many others take sig- 
nificant meaning when and they cut 
across some 
This predominant interest may arise 
from interest career, may 
arise from variety other sources, 
from some contact need beyond the 
immediate scope school life. 
the whole, the career motive and other 
interests associated with 
information are rich possibilities 
for realistic pupil activities. 


Supplementary Materials and Devices 


One the common plaints the 
teacher occupations concerns the 
dearth materials; that 


Leigh, Robert D., Senior High School Progressive Education, Vol. 


10: 376 (November, 1933). 


That is, third group the experimental schools the Commission the Relations 


the Secondary School and College. 
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whereas life every hand apparently 
abounds with variety materials 
and agencies which may utilized 
supplement and thereby vitalize the 
course occupations, reality these 
materials and these devices not lend 
themselves formal instruction. 
true, course, that relatively few 
materials have been carefully organ- 
ized for easy assimilation into the for- 
mal classroom procedure subject 
which even yet looked upon 
innovation. however, this 
dearth supplementary materials and 
devices may also associated with the 
inadequate preparation the teacher 
and with methodology which admits 
little pupil activity beyond the in- 
terpretation the printed page. 
the slow and halting 
progress which has distinguished the 
development teaching devices and 
aids supplement the formal class 
work occupations, the visit 
the occupational scene. Utilized suc- 
cessfully more than quarter 
century ago such pioneers Jesse 
Davis, Meyer Bloomfield 
Weaver, and today suggested all 
writers this field important 
supplementary aid, actually used 
but little and when used often waste- 
ful time and unproductive educa- 
tionally. large measure this may 
traced the poorly prepared and 
uninformed teacher who, actual 
practice, not competent direct 
such potentially important activity. 
Usually assumed that the 
teacher need not informed about 
that foreman other guide will 
supply the essential direction for the 
activity. Experience 


the teacher must command least 
certain essential facts, otherwise the 
visit its very inception 
will spring from confused and arti- 
ficial situation rather than from intel- 
ligently guided group 
activities and pupil interests; there 
will not reasonable direction pu- 
pil activity while the occupational 
scene (the guide may expected 
supplement but not direct the activity 
program and the little information 
which acquired probably will the 
result chance and bear little any 
relationship vital pattern ex- 
perience. 

Much the same situation obtains 
the utilization occupational mate- 
rials, such process and other types 
exhibits, films, charts, slides, pic- 
tures, products, and equipment. Some 
years ago, through the 
textile association, some the lighter 
textile equipment was placed 
large city high school encourage the 
interest the secondary school stu- 
dents the textile industry the 
community, including op- 
portunities and facilities for training. 
There was thought that this equip- 
ment would provide vocational train- 
ing the secondary school level; 
fact, this was discouraged, the ex- 
pressed purpose was vocational guid- 
ance. After some years appears 
that there has been little sustained 
interest this equipment except 
the art department, where part 
has been used for textile design proj- 
ects. Apparently there has been 
lack interest because those respon- 
sible for information 
know little nothing about the sssen- 
tial characteristics the textile in- 


suggested that when teachers occupations are really competent they will not need 
but will freely admitted industrial and commercial establishments persons 
complete control intelligently directed learning activity. 
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dustry (yet this industry absorbs 
far the greatest number people 
the community), its occupational op- 
portunities (yet certain types jobs 
could not filled even the darkest 
days the depression), the nature 
training opportunities this field 
(yet very fine technical school lo- 
the community has had diffi- 
culty securing adequate enrollment 
qualified students). 

This, however, merely illustra- 
tion one the lags secondary 
education. The high school even 
late time years ago enrolled 
few any pupils who were required 
ested any types work except the 
occupations. 


Secondary Education Longer 
Highly Selective 


Enrollment records show that re- 
cently 1915 approximately only 
per cent the total secondary school 
population were actually enrolled 
school. But the United States Office 
estimated that 1935 
about per cent all pupils high 
school age were attending secondary 
schools. well known that when 
only per cent the secondary 
school population attended school, the 
group was highly selected and their 
vocational interests were restricted 
the main professional and other 
“white-collar” occupations. Today, 
however, with nearly per cent 
the entire high school population 
attendance, these young people 
group are not highly selected; they 
represent much more nearly the en- 


tire range the population intelli- 
gence, interests, abilities, and other 
characteristics. And, 
regardless their present interests 


and ambitions, they are the people 
who must very few years fill the 
great proportion jobs all types 
the nation. 


One the purposes the course 
and all vocational 
help the voung person 
realistically, courageously, and intelli- 
gently face this situation and any 
limitations which may impose upon 
his career, particularly its incep- 
tion. Any course which does less 
neither vital nor defensible. Yet there 
course occupations, like the more 
academic phases the curriculum, 
fosters narrow range interests and 
snobbish attitude toward occupations. 
indeed serious situation when, 
for example, mill town New 
England the high school enrolls 
very large proportion the boys, 
and, traditionally, graduates the 
high school not 
hands.” Unfortunately that distribu- 
tion human talent which uncon- 
sciously and indirectly fostered 
many schools does not 
form the distribution required 
current occupational opportunities. 
Perhaps the secondary school should 
motivate for and not for un- 
theless, also should train for voca- 
tional competence, one aspect which 
may how attain career from 
the status mill hand. 


The Career Motive 


None this discussion presupposes 
that secondary school pupils must 
should make early vocational choices. 
Vitalizing the curriculum through 
cupational information does not rest 
upon the actual choice 
tion. rests rather upon the career 
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motive, type drive inherent all 
normal persons when their special in- 
terests, abilities and aptitudes are 
given opportunity intelligently 
explore the careers men, the talents 
and efforts which they live. 
known that, even the early years 
the elementary school, the occupa- 
tions man, present and remote, con- 
stitute important focal points about 
which the interests children tend 
cluster. This evidenced the im- 
portant place which the study 
pations appears naturally assume 
activity programs both elemen- 
tary and secondary schools. 

Moreover, there evidence among 
pupils, even those less than junior 
high school maturity, that there exists 
general pattern interests which 
usually does not change greatly with 
growth and which effect sort 
pre-pattern occupational inter- 
ests. this type career interest 
which may and should 
vitalizing the curriculum. Me- 
Cracken and indicated some 
years ago, occupational information 
has place the school system just 
soon the child becomes interested 
what older people about him are 
doing. Professor Clark’s plan, the 
Fieldston plan, the programs 
number the experimental schools 
the Commission the Relations 
Secondary School and College, any 
other integrated-activity program 
education, grade placement, except 
for terminal courses, only minor 
consideration; the pursuit interests 
looking possible careers con- 
tinuous process and not interrupted 
specified school grade. Likewise, the 


study occupations made continu- 
ous through several grades such 
systems Baltimore and Providence, 
although there little direct integra- 
tion with other subject matter fields. 

Recent experiences the Rhode 
Island Institute for Guidance and 
Personnel Service indicate that often 
when secondary school students come 
the Institute for guidance with ap- 
career motive, nevertheless, after 
comprehensive testing program and 
counsel they exhibit marked 
patterns interest which have voca- 
tional significance. most cases, the 
difficulty, reality, not that they 
lack interests, but rather that they have 
made vocational choices because 
they vocational information 
upon which base vocational decis- 
ions. The career motive seldom, 
ever, completely lacking. 


Present Needs 


demonstrate, least clinical meth- 
ods, that every normal secondary 
school student has some predominant 
interest which usually has significant 
relationships, exceedingly diffi- 
for the individual teacher pro- 
gress far vitalizing the curriculum 
through such interests. The most 
promising results will arise from situ- 
ations which there concerted 
effort reorganize the whole school, 
least important areas the cur- 
riculum, such the social studies. 
Any attempts organize integrated- 
activity programs must involve the 
fusion several separate courses and 
therefore rests upon effort 
within the school. Even where such 
effort sustained over long periods 
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time progress often slow. This 
amply borne out the history 
experimental education. hundreds 
schools throughout the nation com- 
mittees teachers and curriculum 
specialists have been work for long 
periods time, subject matter has 
geen reorganized, newer and more 
tal materials have been secured, and 
yet results often have been meager. 
There evidence, however, that 
here and there, without 
gramming, earnest groups teachers 
have accomplished much vitalizing 
certain areas the curriculum. For 
example, the field the social stud- 
ies much success has been attained 
many secondary schools the fusion 
separate courses. This new fusion 
field social sciences which emerg- 
ing rapidly, and which occupational 
materials are playing increasingly 
important part, tends become the 
major field many secondary schools, 
particularly the junior division. 
Meanwhile, movements the 
reconstruction secondary education 
forward, and the significant place 
occupational materials the vital- 
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ization the curriculum through pre- 
dominant career interests become 
more apparent, the special needs 
the field will become 
clear. present these needs appear 
center about more comprehensive 
tacher-training program 
tional problems and information, with 
its corollary, better trained teachers; 
more generous provision for the 
course within the 
ondary school, including more ample 
time allotment; the establishment 
more significant relationships between 
the course and other 
courses the curriculum; better 
organization and wider utilization 
the many supplementary aids, de- 
vices and materials which are avail- 
able; more intelligent recognition 
and provision for individual differ- 
ences the study occupations, 
probably involving some form unit 
assignment; and program 
ation with all community agencies and 
institutions which are position 
make information avail- 
able and aid its organization and 
the delineation its problems. 


EFFECTIVE HOMEROOM GUIDANCE 


DIRECTOR GUIDANCE 
PUBLIC SCHOOLS, NEW ROCHELLE, NEW YORK 


For number years Mr. Dunsmoor administered very successful homeroom program 


Waterloo, Iowa, before came New Rochelle Director Guidance. 


has 


recently made study the subject. 


homeroom has been used for 
many years for 
guidance secondary schools, 
particularly junior high schools. There 
has, however, been great deal dis- 
agreement the extent which 


agency 


the homeroom logically used 
for guidance purposes. Three more 
less positions have been 
taken the problem: (1) the home- 
room should most the guidance 
the school, (2) the homeroom should 
but little the guidance the 
school, and (3) the homeroom should 
the chief agency for some kinds 
guidance, but should not attempt 
other kinds. There have been but few 
data available settle these divergent 
points view, and there but little 
the way uniformity practice 
judgment. view these facts the 
writer set plan for the careful 
evaluation the homeroom deter- 
mine the scope its suitability for 

The homeroom programs guid- 
ance thirty-three junior high schools 
were studied. They schools 
which, after widespread search and 
inquiry, appeared representative 
present superior practice this 
respect. The investigation revealed 
that under some the most favorable 
conditions present available the 


unpublished study the writer, 1937. 
Spaulding, 
Press, 


Francis T., 


Small Junior High 


605 


homeroom doing “fair” work the 
realization guidance objectives; 
also, that certain isolated instances, 
“good” work being done. 

The homeroom, further revealed 
the analysis, has demonstrated its 
ability make major contributions 
guidance the areas civie respon- 
sibility, ethical character, home mem- 
bership, and education; and minor 
contributions the areas health, 
leisure time, and vocation. gen- 
eral may say that the homeroom 
capable providing all those guid- 


ance services which not involve 
complex 
training for their satisfactory execu- 
tion. 


The homeroom has been used more 
extensively large schools than 
small ones, but there good reason 
why should not employed 
tively provide for the guidance 
needs pupils the small schools 
well. this connection, Spauld- 


Under proper leadership the organ- 
ization pupils the homeroom may 
afford extent possible through 
other phase the school’s work, oppor- 
tunities for guidance, for the develop- 
ment individual and small-group in- 
terests, for the stimulation worth- 
while activities great variety, initi- 
ated and carried completion the 
pupils themselves. That the small en- 
rollments these schools place the 
166-7. 
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teachers perforce more intimate con- 
tact with pupils than generally pos- 
sible large schools sound argu- 
ment for the omission this phase 
the junior high school work. 

fact, the homeroom 
one the most feasible plans for the 


represent 


introduction many phases guid- 
ance into smaller junior high schools. 
may also used advantageously 
senior and junior-senior high schools, 
and those elementary schools which 
have 
struction. 

There sad lack understand- 
ing the nature and function the 
homeroom. The homeroom not 
club and should not considered 
referred such. Club activities 
end highly specialized and 
not provide much actual training 
living together the carefully organ- 
Furthermore, 


adopted 


ized homeroom does. 
the chief purpose clubs are avoca- 
tional, whereas the homeroom 
place for orderly living together, 
important part the pupil’s school 
experience. concerned with the 
seven objectives all education 
outlined the Cardinal Principles 
and therefore vitally concerned 


with that most important all 
curricula 


Hence, should sense con- 
sidered extra-curricular activity. 
The homeroom and its services should 
thus become important part the 
educational program every school 
the junior and senior high 
levels. should accorded the pri- 
macy deserves and made integral 
part the curriculum. Many the 
values gained from carefully organ- 
ized and administered homeroom plan 
are among the most important and 
lasting derived from any source. 
The effective use the homeroom 


school 
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for guidance, demanding does 
improved standards sponsor compe- 
tency, will inevitably much 
ate “guidance consciousness” the 
part large percentage the 
ulty. Guidance leads broadened 
vision the role the teacher. 
will thus come considered guide 
rather than mere dispenser body 
facts. assume this broadened 
responsibility the educational pro- 
gram, the teacher must have training 
the principles guidance and 
homeroom methodology. must 
learn how become real homeroom 
sponsor school parent pupils. 
will need have materials provided 
for his use; will need detailed in- 
struction the techniques guid- 
ance applied the homeroom; and 
will desire supervision and evalua- 
tion his work guidance well 
his subject teaching. All these 
are necessary for effective homeroom 
guidance. 

Much help has been provided for 
homeroom sponsors the form 
what do—but little has been pro- 
vided methods organization and 
handling the work the homeroom— 
how it. Materials for use 
the homeroom should selected 
accordance with the needs the indi- 
vidual school but good 
homeroom techniques and procedures 
are applicable and essential any 
homeroom organization endeavoring 
guidance. 

Willingly unwillingly, knowing- 
unknowingly, homeroom sponsors 
are going important influence 
upon the lives those pupils who come 
them members their respec- 


tive homerooms. Fundamental the 


res 


ors 
the 
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success the homeroom sponsor 
the personality which possesses, 
which may develop. must 
cheerful, pleasant, sincere, and honest. 
His conduct and judgment must 
stable; his bearing should inspire con- 
fidence. must have wide range 
general information and keep in- 
formed modern trends. must 
have fondness and respect for the 
youthful personalities who look him 
for guidance. 

extremely well-considered organ- 
ization the homeroom, which 
volves careful selection and training 
officers and committees, essential. 
Proper choice homeroom 
does much insure functioning 
homeroom organization. Many home- 
room programs are not realizing their 
greatest potentialities because they are 
not using parliamentary organiza- 
tion with carefully trained officers. 
Excellent opportunities for training, 
both leader and follower, are in- 
herent properly conducted home- 
room business meetings. 

Development and maintenance 
strong group morale the homeroom 
another responsibility the home- 
room sponsor and one which not 
easily realized. Conscious and inten- 
sive effort the part the sponsor 
and his homeroom officers necessary 
reach certain pupils and homeroom 
groups. Intelligent, sincere, and en- 
thusiastic leadership are needed 
stimulate the pupils realization 
importance group consciousness 
and loyalty. This one the first 
steps the development the home- 
room into good citizenship unit 
the school. 


The homeroom sponsor must like- 
wise study his pupils individuals 


and wherever possible diagnose their 
problems. making close and 
constant study his group will 
thus able anticipate many prob- 
lems maladjustment and therefore 
fore such problems have been given 
time become serious. This personal 
guidance the sponsor may con- 
sidered form educational in- 
surance preventive problem-saving. 
Much valuable though frequently inci- 
dental help may given pupils 
this way. 

The sponsor, particularly 
inexperienced, needs instruction and 
help how practical and 
effective homeroom discussion meet- 
ings. Good teaching techniques which 
tend stimulate critical judgment 
and encourage participation the 
part large number the group 
will usually applicable such 
homeroom meetings. Fundamental 
this connection the ability pupil 
leaders and the sponsor secure the 
good will and interest 
their group for the work covered. 
The homeroom sponsor must pre- 
pared intelligently delegate, under 
his general supervision, course, all 
for handling 
meetings can carried out reason- 
ably well the pupils. may par- 
ticipate the meetings member, 
though some instances will best 
for him preside the meeting. 
This will determined largely the 
nature the meeting and the type 

homeroom organization worth 
forming worth supervising. 
regular and program su- 
pervision homeroom activities 
important feature all successful 
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homeroom Teachers need 
help achieving the best results from 
their efforts; they need the leadership 
experienced and well-trained super- 
visors; and thy need the morale which 
well-planned program supervision 
should supply. addition, each home- 


programs. 


room sponser should evaluate his ef- 
This 


may done means self-check 


forts homeroom guidance. 


list which the sponsor use his 
initiative, regardless whether 
such check list “One Hunderd and 
One Challenges Homeroom Spon- 
has proven exceedingly helpful, 
few representative items are 
follows: 


you use the time the homeroom 
period primarily for guidance activities, 
keeping administrative routine min- 
imum 

Does democracy exist 
among all members your homeroom? 

Are you giving your homeroom offi- 
cers enough, but not too much, respon- 
sibility 

you inist upon every pupil carry- 
ing out fully the responsibilities assigned 
him? 

your homeroom members consider 
you the logical member their group 
whom they may look for leadership 
because your maturity, training, and 
experience 

you give constant attention the 
development and maintenance 
strong homeroom morale? 

you develop your pupils 
wholesome respect for properly consti- 
tuted authority 

you attempt interest pupils 
school activities and encourage their 
participation such activities? 

the presence your homeroom felt 
wholesome influence the school 


you consciously teach good sports- 


Dunsmoor, Clarence C., and Hoffman, Charles L., 
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good leadership 

you make use practical illus- 
trations, stories, current events, per- 
sonal experiences vitalize your meet- 

your homeroom alert the good 
programs and effective methods used 
other homerooms the school 


you constantly study the member- 
ship your homeroom with view to- 
ward anticipating maladjustment and 
other problems the pupils? 

you make available other guid- 
ance workers the school information 
regarding the members group 
which may helpful them solving 
pupils’ problems? 

importance provide your homeroom 
wholesome and happy environment, 
conducive the realization 
uation real life values? 

using some such check list, the 
homeroom sponsor may readily keep 
himself alert practical and effective 
homeroom methods. 

When certain desirable standards 
school organization and sponsor com- 
petency are complied with, and when 
its activities are confined those areas 
for which suitably adapted, the 
homeroom represents 
promising agency for supplying 
Its greatest possibilities have 
means been realized yet. 
room sponsors will need 
prepared for guidance responsibilities 
through college and in-service training. 
Furthermore, the school should give 
the homeroom important place 
its program activities and should 
accord the recognition which de- 
serves view its potential guidance 
contributions. 


pp. 


THE RESPONSIBILITY THE SCHOOL FOR THE 
INDIVIDUAL’S GROWTH! 
Warren 


DIRECTOR GUIDANCE AND PLACEMENT 
DETROIT PUBLIC SCHOOLS 


this paper Mr. Layton places definite responsibility upon every teacher know the 
individual pupil. claims that all teachers should develop the guidance point 
view toward their pupils. 


the major interests 
school and society today the 

question what education 
should meet more adequately the 
needs the individual pupil. That 
this concern for the individual pupil 
shared the lay indicated 
the increasing demand for talks 
the subject before men’s and women’s 
clubs, letters the experience columns 
the newspapers, and the growing 
tendency for non-educational groups 
Clubs, Kiwanis, Zontas, and others) 
undertake services education and 
guidance individual young people 

There has been certain amount 
the schools, especially 
the high schools, for their alleged 
neglect the individual. number 
educational innovations and 
forms, such the vocational guidance 
movement, the intelligence 
program, the “child-centered 
the demand for training the “whole 
the Progressive Education 
movement, the visiting teacher move- 
ment, and the more recent pupil per- 
sonnel program, have been urged 
many remedies for what has been 
said there has been tendency 
lose sight the welfare the pupil 


tional services, such Child Guid- 
ance have arisen many com- 
munities because the belief that 
there need for more individual- 
ized education and guidance than the 
schools are now providing. 

would strange the schools 
were not under the fire criticism 
for one reason another. Probably 
would undesirable well, for 
any agency which occupies the impor- 
tant place that the school does today, 
try understand and appraise it- 
self, something which cannot 
well without the stimulation criti- 
cism. 

Under the pressure the influence 
modern science, especially since 
about 1910, the schools have made 
many changes. These changes, partic- 
ularly those resulting from the general 
acceptance the theory individual 
differences native capacity, have 
been the interest the 
individual pupil. Among such develop- 
ments may cited genuine improve- 
ment some the techniques 
teaching and learning, the use 
laboratory technique, supervised study, 
self-correcting and practice 
tests, the ability grouping pupils, 
unit and activity courses study, 
individual work books, and increased 


Address delivered the opening session the Thirty-Second Conference the Schools 
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facilities for individual participation 
health education, vocational educa- 


tion, art and music, and extra-curric- 
ular activities. All these things 


have contributed better education 
for the individual pupil. 

Yet the demand persists for en- 
larged the part 
the school for the personal develop- 
ment its pupils, indicating that how- 
ever valuable educational improve- 
ments recent years have been, they 
have not gone far enough. said 
that these improved procedures have 
been directed toward the development 
intellectual traits, rather 
ward the development character and 
personality. 

The conditions modern society 
which are frequently advanced in- 
dieations need for more character 
and personality training the schools 
are familiar require discus- 
sion. very excellent state- 
ment them that prepared the 
Committee the Orientation Sec- 
ondary Education the National 
Briefly, these 
conditions are: (1) Many more pupils 
varying capacities, (2) changed 
home life with few duties for 
children perform home, (3) wide 
instant dissemination 
news and information all kinds, 
and (4) commercialized amusements. 
From the point view the writer, 
the most serious problems 
emotional disturbances which the 
things mentioned above, plus the gen- 
erally accelerated tempo 
have inevitably led, and the increase 
and lawlessness, especially 


and almost 


among individuals below years 
The emotional disturbances men- 


age. 


Journal the National Education Association, March, 1937, pp. 71-82. 


EDUCATION FOR JUNE, 1937 


tioned threaten become major na- 
tional problem within few years, 
unless some preventive measures can 
and applied very soon, 
while the crime and lawlessness are 
already major national problems. 

probably true that making 
educational changes have thought 
primarily the individual child 
pupil classroom situation, and 
that have sought improve the 
opportunities for his intellectual 
velopment, with less concern for the 
development his character. This 
because character development 
has 
itv the home. the schools are 
take this responsibility, further 
changes education will have 


been considered the responsibil- 


made. 

What must the schools undertake 
the first step their efforts meet 
this new challenge? suggested 
that the first obligation find ways 
becoming better with 
individual children and their needs 
early possible. After this has been 
done, program instruction, 
ing guidance, should organized, 
which will flexible enough per- 
mit different kinds pupils make 
progress the 
namely, becoming emotionally mature 
individuals who know how live with 
others. The program must provide for 
the continued study individuals and 
their needs throughout the process 
formal education. The small school 
much the large one 
adjustments this kind. 
possible that the small school 
can farther than the large one 
because the greater possibilities 
close teacher-pupil relationships, 


toward 


making 
even 
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which are very near the heart 
this 

excellent illustration pro- 
this kind afforded the 
Rochester Athenaeum and Mechanies 
Institute, Rochester, New York, 
independent school which studies ex- 
haustively the conditions and needs 
its prospective students before they 
are assigned any classes, and then 
out plan clinical study 
the students, participated 
ous members the faculty through- 
out the time the students are mem- 
bership. 

The experimental work carried 
several states under the sponsorship 
the United States Senate Commit- 
tee Education and Crime (Cope- 
lend Experiments), featuring diag- 
work the part classroom 
teachers, should most helpful and 
stimulating. the belief Sen- 
ator Copeland and his associates that 
there must major shift educa- 
tional practice from the presentation 
information the study chil- 
dren’s needs. This point view will 
recognized similar that the 
Progressive Education 
which sponsoring much similar ex- 
perimentation. 

Are there specific procedures which 
any school, large small, may under- 
take, without waiting for formal pro- 
grams from state departments in- 
struction elsewhere, first step 
adjusting meet individual needs 
teachers, even one teacher, may well 
make beginning surveying one 
class, certain number pupils 
from one class, discover individual 
conditions and needs. The procedure 


making this survey may outlined 
follows: 

for the purpose obtaining 
sion interests. 

visit the home. 

Facts about physical development 
(height, weight, defects). 

concerning mental develop- 
ment (group intelligence test first, pos- 
sibly supplemented individual intel- 
ligence test). 

Measurement non-intellectual 
factors (personality test, test voca- 
tional interest). 

achievement test determine 
objectively the present status the in- 
dividual’s school training. 

Observation behavior associa- 
tion with other children outside the 

Conference with family physician 
need the school phy- 
sician nurse, available. 

Conference with the pupil’s other 
teachers. 

simple record the data thus 
far assembled, perhaps with graph 
profile drawn indicate the individual’s 
present status compared with what 
known the average attainments 
children his age, and arranged 
cumulative show further progress. 

11. Determination the immediate 
and ultimate objectives which now ap- 
pear most desirable for this pupil. 

After this survey has been started, 
the pupils under consideration should 
observed and studied for definite 
period time, with careful records 
made the subsequent interviews 
with the pupils, with other teachers, 
‘or with parents. After several such 
studies have been made, the data 
should collected for entire class 
grade school. Teachers partici- 
pating these studies should some 
systematic reading the field indi- 
vidual pupil needs and adjustments. 
Faculty conferences devoted analy- 


“It Happen Large School,” Willis Stork, Phi Delta Kappan, April, 1937, 
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sis and interpretation these studies 
will help develop all the teach- 
ers guidance personnel point 
view toward 
ships which will great value. 
Interest the pupils individuals 
will inereased not only the part 


the teachers but the part 
pupils and parents well. Definite 
suggestions for curriculum changes 


and for changed classroom techniques 
may expected. 

this type work Some 
the materials needed, especially the 
standard tests, may involve outlay 
not otherwise needed, but the major 
cost namely, teacher service, need 
greater under this plan than under 
any plan. 

Teacher participation these stud- 
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ies should lead real contribution 
human relationships which the most 
essential part all social life. has 
been pointed out recently many 
that the social demand for 
program guidance intended for the 
ality children, and for the preven- 
juvenile delinqueney, will not 
eventually matter for specialists 


such counselors and mental hygien- 
but will undertaking 
which every teacher will have 
counselor and mental hygienist. 
will never approach such situation 
encouraging today’s teachers learn 
know the present generation 


pupils. 


ists, 


OCCUPATIONAL ABILITY PATTERNS 


ASSISTANT PROFESSOR, INDUSTRIAL EDUCATION 
UNIVERSITY ILLINOIS 


Are ability patterns possible value guidance? Mr. Dodge has analyzed the latest 
contributions the subject and draws certain interesting conclusions. 


RACTICALLY all that has been 
written the subject 
pational Ability Patterns has cen- 
tered around discussion two ques- 
tions. First: individuals one 
tend differ from indi- 
viduals other occupations? Second: 
so, the knowledge such differ- 
ences value for purposes guid- 
ance placement 
The idea matching the abilities 
and traits required 
pations with the abilities, capacities, 
and traits individual workers 
known more than two thousand 
years old. Plato’s credits 
Socrates with the following statement: 
myself reminded that are 
not all alike; there are diversities 
nature among which are adapted 
so, must infer that all things are 
produced more plentifully and easily 
and better quality when one man 
does one thing which natural 
him.” Although the idea old, 
liged await the development 
methods measuring human abili- 
ties. was not until the last quarter 
the nineteenth century that such 
methods began developed under 
the leadership Wundt and Galton. 
Edouard Toulouse may consid- 
ered the father occupational ability 
patterns although did not represent 
his results graphically. 1896 Tou- 
louse published the results ex- 


tended series tests and measure- 
ments Emile Zola the novelist. 
There can doubt that Toulouse 
was attempting determine the traits 
and abilities successful 
novelists, although tested but one 
member the 1917 
Lipman and Ulrich set list 
eighty-six abilities capacities and 
this basis attempted analyze 
large number occupations 
checking for each the par- 
ticular abilities capacities required. 

Morris Viteles, publishing his 
“Job Psychograph” 1922, seems 
have been the first make use 
representation similar form 
our present conception occu- 
pational ability pattern. sure, 
Gemelli 1917 published graphic 
representation the abilities traits 
good aviator, and Seashore 
1919 published 
tions the abilities successful 
musicians. But each these cases 
the abilities considered covered com- 
paratively narrow field, whereas Vi- 
teles attempted cover the whole 
range mental abilities, that every 
terms the same abilities, draw- 
ing the graph 5-point indi- 
cating the extent which each 
these abilities was required any 
particular 

Later, Martin 1930 and Trabue 
1933 published occupational ability 
patterns based standardized ability 
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aptitude tests. Martin’s patterns 
indicated the minimum amount 
each ability required for success 
various occupations, whereas Trabue’s 
patterns represented the mean me- 
dian amount each ability deter- 
mined testing sample groups from 
various occupations. 

Now that our brief history nearly 
date, let attempt answer 
the first question. individuals 
one tend differ from in- 
dividuals other From 
the files the Adjustment Service, 
with its records over ten thousand 
individuals, the author was able 
select groups experienced workers 
from thirteen different occupations. 
Occupational ability patterns for each 
these occupations were then con- 
structed, based the median test 
scores the selected groups. study 
these ability patterns 
may help answer our question. For 
example, comparison the occupa- 
tional ability pattern for traveling 
salesmen with the pattern for book- 
keepers revealed striking differences 
between these two patterns. The book- 
keepers tend score much higher than 
the traveling salesmen the clerical 
tests, while the traveling salesmen tend 
much more stable Bernreu- 
ter’s nervous stability (B1-N) 
and much more dominant the domi- 
nance-submission 

the other hand, comparison 
the patterns similar dis- 
closes striking similarities contrast 
with the striking differences noted be- 
tween the dissimilar occupations 
traveling salesman bookkeeper. 
For example, the pattern for men ac- 
very similar that for 
men bookkeepers. Also, the pattern 
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closely with that for 
keepers. This second comparison 
particularly interesting, indicates 
the tendency for men and women 
the same occupation possess very 
similar abilities and traits. 


Thus, seems that can answer 
our first question the 


There tendency for workers 
one differ from work- 
ers other occupations, and 
the same occupation tend have 
the same even when 
they are not the same sex. Other stud- 
ies are agreement this point. 
study groups An- 
drew and Paterson the Minnesota 
Employment Stabilization Research 
Institute leads the authors this con- 
clusion: appears that men and 
men who have succeeded given 
level clerical work have about the 
Also, this same 
study Andrew and Paterson, 
pational ability patterns insurance 
salesmen and retail salesmen are pre- 
sented which show striking similari- 
ties. 


characteristics 


same 


Now let proceed the second 
what extent may 
knowledge these differences between 
value for purposes guidance 
placement? are unable answer 
this second question until have 
considered three sub-questions: (a) 
Are the differences marked that 
are able recognize individual 
worker belonging his particular 
(b) Are these traits and 
abilities, which tend character- 
due native capacities 
are they acquired through experi- 
ence that occupation? Are those 
traits and abilities, which workers 


question. 
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given occupation tend supe- 
rior workers other occupations, 
significant factors contributing suc- 
cess that occupation? at- 
tempt answer question (a), the au- 
thor compared the occupational abil- 
ity pattern engineers, determined 
the median scores forty-seven 
experienced engineers, with the indi- 
vidual profiles few the engi- 
neers included this group. This 
comparison disclosed little similarity 
shape between these individ- 
ual profiles and the pattern for engi- 
neers. But another investigator has 
reported more favorably attempts 
recognize the occupation indi- 
vidual comparing the individual’s 
profile with the occupational ability 
pattern. Miss Dvorak reports that she 
was able properly classify per 
cent group 158 individuals 
composed retail saleswomen and 
women office workers. These two 
rather conflicting findings seem jus- 
tify the conclusion that there wide 
dispersion ability within 
tional groups with consequent diffi- 
culty recognizing the actual 
tion experienced worker unless 
know advance that belongs 
one two occupations very clearly 
differentiated from each other, for 
example the sales occupations and the 

Now let briefly consider question 
(b). the differences abilities 
and traits found exist between dif- 
ferent occupational groups are largely 
due experience and training, due 
membership within such groups, then, 
course, patterns representing such 
traits would little value guid- 
ing inexperienced worker into 
suitable occupation. know that 
experiences are bound 


have some effect abilities and traits 
and even the most enthusiastic expo- 
nent any particular aptitude test 
admits this and contents himself with 
some such statement this: That oc- 
cupational training and experience 
have little effect test scores. 

Now come the last and most 
important our three sub-questions. 
There seems very general ac- 
ceptance the assumption that 
workers particular occupation are 
found average unusually high 
particular ability trait, then that 
ability trait must important 
factor contributing success that 
occupation. Let consider few ex- 
amples. Engineers, common with 
other professional groups, are found 
score relatively high vocabu- 
lary test, and yet group 
engineers correlation only +.04 
+.10 was found between vocabulary 
score and salary. another 
group one hundred stenographers 
and secretaries were found test, 
would expect, significantly higher 
than groups non-clerical workers 
the Minnesota Number Checking 
test and yet the average score the 
fifty highest-salaried individuals was 
actually lower than the average the 
fifty lowest-salaried. Miss Dvorak re- 
ports somewhat similar results her 
study 212 women office clerks. This 
group was divided into five sub-groups 
the basis efficiency ratings. Both 
the first and second groups actually 
averaged lower scores the number 
checking test than did the third group, 
although the two lowest groups both 
scored lower than any the three 
highest groups. Thus, find many 
instances which ability charac- 
teristic occupation appears 
have little correlation with suc- 
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cess that occupation. Pehaps 


might well point out that several 
studies seem indicate that success 
occupation may depend upon 
minimum amounts large number 
abilities rather than upon large 
amounts few abilities. 

summarize briefly: 

ability patterns are 
valuable presenting graphically the 
abilities and traits 
workers specific Such 
patterns seem indicate clearly that 
workers each tend 
possess similar abilities 
which are peculiar that occupation. 

However, these ability 
patterns based the average me- 
dian score group experienced 
workers are value whatsoever 
basis for guidance placement. For 
(a) Individuals within 
differ widely from the pattern that 
occupation. (b) Even when pattern 
indicates that given occupational 
group tends possess particular 
ability trait unusual degree, 
have assurance that this ability 
correlated with success that 
pation. Therefore, each ability and 
trait must investigated with respect 
its relation success each and 
every occupation. 
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DEFINING GOALS THE EMPHASIS 
CHARACTER DEVELOPMENT THE 
SECONDARY SCHOOL 


ASSISTANT PROFESSOR EDUCATION 


UNIVERSITY 


PENNSYLVANIA 


Many attempts character education are made part the guidance program 
the secondary school. these have failed the cause may have been 
the lack definite 


three recent surveys 
tices character education over 

one thousand superintendents 
schools, high school principals and 
struction were asked char- 
acter education practices the schools 
under their direction and express 
opinions various approaches 
Marked differ- 


character education. 
were expressed. Yet case 
did any one this group question the 
namely, that character development 
responsibility the school. 

While our general obligation this 
respect has long been recognized, there 
has been considerable revival ac- 
tivity and interest character educa- 
tion within the last The vol- 
ume reference the problems 
character development professional 
magazines one index this. 
worker compiling complete bibliog- 
raphy such references has listed 
over four hundred the past seven 
years. Over half these articles 
ments, first, that character won- 
derful thing, the chief object life, 
and second, that the schools should 
doing something about its develop- 
ment. course, this generalization 
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unfair many much more search- 
ing and constructive analyses the 
problem. 

probably safe say that the 
greater part this recent interest 
problems character development 
the schools has been centered the 
elementary schools. This shown 
both the relative volume liter- 
ature and the nature materials 
this field being published school 
systems and publishing houses. 

hardly necessary point out 
the changes that have tended center 
our attention upon this problem within 
the past decade. sufficient say 
that the new emphasis character 
development rather inevitable re- 
changes the whole structure our 
social and system, changes 
that have tended shift our attention 
educators away from the “philoso- 
phy individualism the new em- 
phasis group goals and 
The fact is, life today 
making greater demands character 
than ever before. 

What are doing the field 
secondary with reference 
this matter character development 
Among other matters, the 
the report the Committee the 
Orientation Secondary Education 


(March, 1937), pp. 


ew 
ers 
ni- 
cal 
a 
6), 
ita- 
and 


618 


deals with the problem “Developing 
Attitudes and Ideals.” quote this 
section: “Differences opinion re- 
gard the development attitudes 
and ideals emphasize definite 
needs secondary education, namely: 
(1) better definition goals, (2) fur- 
ther experimentation determine the 
best procedure for achieving such 
goals, and (3) follow-up work 
methods testing the effectiveness 
efforts.” wish examine the first 
these three needs. 

How can achieve better defini- 
tion goals character development 
This ques- 
Just what 


the secondary school 
tion might re-stated. 
the responsibility the secondary 
school for character development? 
answer this question adequately 
must least two things. must 
first all develop more clear-cut 
understanding the nature char- 
acter and how develops. the 
ond place, must agree much more 
fully than have policy 
character development the second- 
ary school. 

What character? How does char- 
acter develop? Without answering 
these questions both policy and prac- 
tice character development will con- 
tinue confused and poorly di- 
rected the secondary school. With- 
out answering these questions can 
never agree our goals nor 
the procedures necessary reach the 
goals. Experimentation will im- 
measurably handicapped. 
nately, teachers seem bit impa- 
tient with discussion the nature 
character. The writer has engaged 
such discussions with number 
groups teachers. Almost invariably 


they have asked told how 
the job character development— 
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they know what they want 
velop. They have assumed character 
what they thought be; they 
wanted know how develop 
acter they conceived it. Usually 
one finds that such group teach- 
ers there are about many different 
notions what character there 
are teachers the group. Some 
these differences are fundamental 
lead opposite and even 
antagonistic approaches methods 
character development. The writer 
has found such condition exist 
within the same school. One does not 
have look far current practice 
find inadequate and mis-conceived 
initions character actually control- 
ing methods character development. 
For example, city high school 
cently published bulletin 
“Character Development.” reality 
this bulletin rather formal course 
would define character synony- 
mous with knowledge. this 
adequate working definition? 
know not. 


ethies. 


arrive better common un- 
derstanding the psychology 
project, engage study 
the nature character. This study 
should involve the entire 
tunately, such study made much 
easier now than was even ten years 
ago the presence much richer 
body psychological literature the 
nature character. The major out- 
come such study, one would ex- 
pect, the clarification the minds 
the teachers their responsibility 
for character development. also 
will tend eliminate our working 
cross purposes simply because have 


have 
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not arrived better common under- 
standing what want. 

further means clarifying 
our goals, need develop more 
settled and consistent policy the 
definite responsibilities the second- 
ary school. There are still far too 
many who hold that the main, not 
the sole job the secondary school 
“concentrate organized knowl- 
edge.” Until these people and those 
who are inclined partial accept- 
ance their position change their 
attitude our goals will continue 
confused. They usually offer three 
arguments support their position. 


The first argument that the 
secondary school does good job 
giving its students the knowledge and 
skills necessary for successful living, 
character will come 
essentially the age-old notion that 
knowledge and virtue hand hand, 
that ignorance and vice are insepar- 
able. 
the recent statement Con- 
principal who said, 


its less extreme form see 


teacher corps teaching the 
pupils character every subject each 
hour the Further inquiry 
reveals that only the regular school 
routine being followed, with spe- 
cial attention the character out- 
comes. faire the rule, char- 
acter expected hoped for 
by-product. sense, course, this 
principal right. For our characters 
are forming constantly out all the 
relationships and our daily 
lives. They not wait for special 


character education period the 
school program take their trend. 
The point is, however, that such 
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argument ignores two fundamental 
principles the validity which has 
been well established. violates the 
principle that only those educational 
objectives are effectively obtained that 
are consciously sought. also vio- 
lates the principle that there really 
low degree relationship between 
knowledge and conduct. 

This second principle especially 
important. knowledge and virtue 
were directly related would expect 
the relationship especially high 
when ethical knowledge were involved. 
The evidence suggests that even when 
ethical knowledge related con- 
duct the relationship surprisingly 
low. For example, measured 
fairly comprehensive test ethical 
knowledge, 500 reformatory inmates 
were found differ very little from 
high school students and educated 
adults their knowledge what con- 
stitutes acceptable conduct. 
the inmates were very well aware 
the generally accepted standards even 
with reference the misconducts that 
sent them the Surely 
ethical knowledge, much less general 
information, cannot depended upon 
sure motive right conduct. 

The second argument those who 
hold that the secondary school does not 
have direct responsibility for char- 
acter development that this the 
peculiar responsibility the elemen- 
tary school. They take the view that 
the time the child reaches adoles- 
cence little can done change those 
fundamental attitudes and ideals that 
control conduct. one would deny 
the importance the early years. 
Neither can deny that adolescence 
period change and development. 


E., Ethical Knowledge Delinquent and Non-delinquent The 


Jour. Social (Feb., 1935), pp. 107-114. 
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Attitudes change, ideals form, stand- 
ards conduct become and 
rationalized never before. 

The attitude that the high school 
place which should avoid any 
emphasis character development 
part reaction against misguided 
efforts character education some 
secondary schools. Unfortunately, 
many people “character education” 
still means direct training morals. 
Such training has most instances 
failed with high school students. 
quote one Massachusetts high school 
teacher who had charge 
struction for three years, 
tion many different rooms has con- 
that the procedure does 
very little good and may work positive 
harm.” 

The third argument that high 
school teachers are not trained for the 
emphasis character development. 
But 
might well use the same argu- 


many cases this may true. 
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ment against guidance, student activ- 
ities, and many other the newer 
accepted emphases secondary edu- 
cation. This lack training chal- 
lenge, not argument for defeatist 
attitude. 

Character continuous achieve- 
ment, the attainment which does 
not stop with the oncoming adoles- 
cence. The need for fostering growth 
the secondary school the elemen- 
tary Our first step toward 
better fulfillment our responsibili- 
ties for character development bet- 
ter statement our goals. the 
writer’s conviction that the clarifica- 
tion our require two 
things, first study the 
nature character and its develop- 
ment, and second recognition that 


school. 


character must planned for the 
secondary school, that incidental 
the results are too uncertain 


and too confusing. 


THE PARTICIPATION THE COUNSELOR 
CURRICULUM RESEARCH, THE STUDENT 
COUNCIL AND THE HOMEROOM 


Woon, 
PRINCIPAL, ROGER WILLIAMS JUNIOR HIGH SCHOOL 


PROVIDENCE, 


RHODE ISLAND 


this junior high school the guidance counselor used bringing 
about integrated curriculum and activity program. Dr. Wood has evidently assigned 
the counselor new responsibility with interesting results. 


the first stage the devolopment 

for every teacher share alike 
assuming various guidance functions, 
such orientation, records, program 
making, individual adjustments, home 
room programs, student participation. 
This the period which there 
differentiation—no specialization. 

the program guidance de- 
velops becomes more and more evi- 
dent that special selection and train- 
ing teachers advisable and neces- 
sary are care adequately for 
our constantly increasing number 
boys and girls and the varied demands 
placed upon the schools. The period 
departmentalization instruction 
differentiation activities and 
specialized training has brought 
improved approach the problem 
presenting subject matter. 
mentalization allows teachers 
come more proficient certain lines 
activity which they may in- 
terested, which they have spe- 
cialized talent. are also able 
raise the general level our teaching 
strength and interest. one person 
can equally gifted every line 
school activity, but each one can 
contribute more the long run 
happy, which interested, and 
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dren will gain working under the 
direction better prepared teachers. 
serious danger that always exists 
tary, disconnected, unintegrated ap- 
proach the whole problem edu- 
boys and girls. Teachers are 
prone place emphasis upon the facts 
their own subjects, which are often 
organized without regard for relation- 
ships with other subjects, rather than 
upon pupils well-rounded personali- 
ties. Instead the former close con- 
tact between mother, teacher and her 
group pupils may have many 
whom pupils take work during 
single week. Under such arrange- 
ment subject matter often becomes the 
predominant interest the teacher. 
that everything child 
does involves learning, the school’s 
chief guide and shape 
the activities each pupil that 
learning which desirable the 
child, his parents, and society ensues 
and extends over the eight more 
waking hours not school. Sub- 
ject matter course important, 
otherwise need not have schools. 
However, factual knowledge simply 
for the mastery facts not suffi- 
cient justification for our educational 
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program, nor satisfactory reason for 
spending tax money. 

this paper, shall place the chief 
emphasis upon sound, well-balanced 
program involving 
ough integration the regular class 
work the curriculum through co- 
operative planning, home-room organ- 
attempt codrdinate and unify 
school activities. 

The fact that each subject apt 
put into separate compartment 
the average pupil’s mind admit- 
tedly always has been one the ob- 
stacles learning everywhere. The 
trend now among educators through- 
out the country unify the 
tional experiences children and thus 
make school work more vital and sig- 
nificant. This done integrating 
the subject matter 
the curriculum. However, most 
the work far has been carried 
the elementary schools where one 
home-room teacher handles many sub- 
jects with one group pupils and 
consequence can organize the work 
into well-rounded activity program. 

According “The aim 
integration find points contact 
between different fields knowledge 
and place heavy emphasis these 
points organizing and presenting 
subject matter.” 

The materials presented 
gration program are not take the 
place the content the present 
courses study the various fields 
learning but are supplement each 
other. 

our planning pro- 
gram, social science, the study how 
people live together, which definite- 
organized into teaching units, has 
been taken the core the curricu- 


lum, and may likened the hub 
wheel. The contacts between 
cial science and the various subjects 
may likened the spokes 
wheel. 

The fact that social science being 
tied with each the other sub- 
jects must not considered the sole 
aim this program. The tie-up 
tween various subjects may likened 
the wooden rim the wheel, and 
the work the counselors, 
nating agents, furnishes the hoop 
which necessary bind the whole 
together. 

The settlement America Eur- 
opeans (8B Unit IT) may used 
illustrate the working the plan. 
Biographies colonial personages 
writings the life and customs 
the time may read English 
classes. Pupils may write composi- 
tions the period the material 
they have read, they may try ex- 
periments imaginary autobiogra- 
phies historical characters. The 
material presented supplements the 
work that being done the social 
science classes and not du- 
plication effort. The pupils see the 
value such additional reading which 
gives them new light another sub 
ject while increasing their reading 
skill, under the direction teachers 
who are trained give specialized 
assistance. Penmanship teachers co- 
ordinate their work with English 
teachers checking themes for the 
quality work done. 

spelling classes, lists are being 
developed words which the pupils 
need social science and which come 
into everyday use cur- 
rent events. These word lists 
oped from lists sent spelling teach- 
ers social science teachers are, ac- 
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cording the teachers, more vital and 
meet the needs the pupils much 
greater extent than the arbitrary lists 
which have hitherto been required for 
the three grades junior high school. 

science the children may con- 
trast modern systems heating with 
the fireplace and the consequent differ- 
ences cooking utensils. 
day systems lighting and windows 
may contrasted with candles and 
parchment the earlier period. 
Changes transportation, communi- 
cation, and the development natu- 
ral resources may also studied. 

art, pupils may study Indian 
symbols and design, from the stand- 
point appreciation well crea- 
tion. this work, the emphasis may 
well placed upon nature source 
ideas for design. The pupils may 
interested industrial products 
made early America, such 
wrought iron objects, Dutch pottery, 
pewter ware, American quilts, home- 
spuns, samplers, and simple jewelry. 
From this may come desire create 
articles illustrate this period. 

All pupils take music and 
they may sing and evaluate “Old 
Hundred” and “Thanksgiving” from 
the standpoint historical impor- 
tance. Many other songs colonial 
nature pertaining Indian life 
may utilized provide interest 
and enrichment. 


the shops possible build 
articles pertaining the period, 
study the development tools and 
processes, and utilize the bulletin 
board for display purposes. 

home economics classes, pupils 
may study the development cloth- 
ing, changes style, production and 
consumption foods, contrasting the 
early days with the present. 
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contrasts are made 
between modern methods exchange 
and the system barter earlier 
days well problems land 
measurement, weights and measures. 
Graphs and charts, which may 
worked into any class, become much 
more interesting and alive when con- 
nected with subject already under 
another class. 

the auditorium there are 
tunities use poems, songs, pictures 
and biographies relative the period. 
Shadowgraphs, still pictures and pan- 
tomimes may utilized furnish 
interest and motivation. 
possible act, and even write 
colonial plays. One such project was 
out art teacher who de- 
veloped and presented play, 
noontime assembly, which the tie- 
between Art and the various sub- 
jects the school was made clear. 
Visual aids such the Yale Chron- 
icles greatly enrich the content the 

Connections between social science 
and other subjects are never forced. 
The aim simply integrate where 
integration natural. The effort 
healthy activity program going stead- 
ily throughout the school order 
ticipation which most essential. 

appears that the plan 
nating the various activities the 
staff the school making for bet- 
ter spirit among teachers and pupils, 
and for clearer grasp subject mat- 
ter the part the pupils, who are 
finding, much their surprise, that 
there connection between all their 
studies, and that other teachers, 
one boy expressed it, are interested 
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“world simply 
their own specialties. 

develop this the 
teachers the building are organized 
into six grade committees. Teachers 
who work with pupils serve 
the committee, those who teach 
serve the committee, and on. 
The counselor particular grade 
serves chairman that grade group 
which meets least one week ad- 
vance the start new unit 
work social science, discuss the 
opportunities for correlation their 
particular departments. The coun- 
selor’s function chairman keep 
the meeting moving along, stimu- 
late discussion, provide informa- 
tion regarding strengths weak- 
nesses various groups pupils and 
point out significant advances that 
are being made. week the 
counselors meet with the principal for 
the purpose all their 
activities and discussing the develop- 
ment the curriculum. prepare 
adequately for the meeting, all teach- 
ers have copy the revised course 
science with integrating ma- 
terials and the time table showing the 
time allotted each unit, which 
carefully studied before the meet- 
ing. 

the grade meeting, the social 
ence teacher outlines the unit work 
the related activities that may car- 
ried the social science class and 


diseusses 


presents his suggestions for animating 
the subject matter that the pupils 
will understand and interested. 
The teachers other departments 
then suggest ways which they may 
further enrich the educational offer- 
ings the school centering around 


teacher must keep mind the faet 
that his own work must completed 
according schedule, even though 
recognizes the importance tying to- 
gether other subjects. our experi- 
ence, difficulty has been encoun- 
tered doing this. 

the give and take open 
sion, there develops many unexpected 
ways between various 
subjects the curriculum, such 
art and science, and 
woodworking. Integration with the 
foreign languages and 
not been developed any great ex- 
tent these are specialized subjects. 
However, greater appreciation 
growing the minds all teachers 
for the value subjects presented 
others. Knowledge the current so- 
cial science unit the part each 
teacher enables him select ready 
hand and understandable illustrations 
for his own teaching. Records are be- 
ing kept committee meetings, 
that they may passed along other 
later groups teachers dealing with 
the same work helpful starting 
points for further development the 
plan. 

Teachers one subject 
ing classes other subjects, finding 
out the methods and material other 
departments. Teachers 
junior high schools are interested 
the working the plan and the con- 
sensus opinion the Roger Wil- 
liams staff that has worked the 
livening the the 
end three years each member 
the staff will have comprehensive 
picture the work the junior high 
school and the pupils will have 
greatly enriched experience. 

the influence the counselors 


PARTICIPATION COUNSELOR CURRICULUM 625 


curriculum study grows, they are 
being into classrooms 
teachers more and more confer re- 
garding pupils and the presentation 
subject matter. time does 
the counselor become supervisor 
the teachers, always remaining pos- 
sible source help the solution 
trying problems within the 
Teachers are coming recognize the 
value them this friendly service 
which always hand. 

Most schools, the attempt 
broaden the opportunity for pupil 
participation, have organized various 
forms student government which 
have been more less successful. Un- 
have been for the purpose meting 
out punishments for infractions 
the school rules. our set-up, now 
outlined, try bring the 
counselors closely into contact with 
the problems and activities the 
boys and girls whose activities they 
supervise. order remove any 
misunderstanding regarding our coun- 
set-up should noted that our 
noontime activity program consists 
five 30-minute periods each week 
voted the following: grade assem- 
bly community singing, grade assem- 
bly movies with the 
course study), grade assembly pu- 
home-room 
home-room parliamentary law meet- 
ing. 

During the second week each 
term every home room elects four of- 
Vice-president, 
retary and Treasurer. 
dent boy the vice-president shall 
girl vice versa; the secretary 
girl, the treasurer shall boy 
vice versa. (Home-room groups 
remain relatively the same for year 


but new officers may elected. 
the class wishes, the same pupils may 
re-elected.) the period as- 
signed, usually the noontime singing 
assembly, the third week the class 
council meets under the supervision 
the class counselor. Each home- 
room represented its president 
and secretary treasurer, having 
equal representation for boys and 
girls. the president absent the 
vice-president attends. This class 
council elects president and secre- 
tary, one boy—the other girl, re- 
gardless office, who serve grade 
representatives the school council 
well president and secretary 
the grade. Friday noon the 
third week the school council meets 
the office the principal with the 
principal, vice-principal and teacher 
ties, with the president the 
serving president the stu- 
dent council. 

the class councils, 
taining the school individual 
grade are discussed and recommenda- 
tions are made the school council 
for certain action. Reports dele- 
gates the school council are dis- 
and carried back the home 
rooms well problems such at- 
tendance, cafeteria control, corridor 
passing, improvement class work 
and citizenship. Advantages this 
set-up are that there constant guid- 
ance hand for younger pupils who 
are allowed feel they have im- 
portant place the school and are 
not dominated the older pupils— 
groups are small and able work to- 
gether, there greater participation 
pupils, and there noticeable 
improvement building morale. 

extending the scope their ac- 
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tivities our counselors visit the hom 
room meetings observe the reaction 
students matters presented the 
class councils and advise with 
teachers concerning the best means 
securing desired 
citizenship, pupil reactions 
tionships and how best teachers can 
worthwhile program. 

the organization home-room 
programs quite customary have 
common program for all, from the 
youngest the highest, with the defi- 
nite purpose extending the influ- 
ence the head the school through 
direct propaganda. feel, however, 
that worthwhile program should 
outgrowth the activities many 
teachers. Our committees, under the 
chairmanship our counselors who 
has been shown guide the class 
councils, agree concerning the types 
programs desired and plan definitely 
with the children what programs shall 
the auditorium. 
held responsible for all this work 
find committees simplify the work 
well improve the quality the 
ensuing product. The teacher 
charge Social Arts prepares bulle- 
tins parliamentary law, special ob- 
servance days, visits homerooms, su- 
pervises all auditorium assemblies, 
and serves consultant and guide, 
all times available. 

the attempt develop strong 
home-room spirit have organ- 
ized our homerooms heterogeneously, 
whereas our instructional groups are 
homogeneously grouped. Briefly our 
set-up follows: 


one person 


Each counselor makes out two al- 
phabetical lists, one all the boys 
and another all the girls the 


grade. The principal assigns cer- 
tain number homerooms per grade, 
based the number pupils the 
grade and the number seats per 
room. The counselor determines the 
number boys and girls assign 
each homeroom dividing the num- 
ber pupils each list the num- 
ber homerooms established 
and then goes down the two alpha- 
betical lists and assigns the pupils 
consecutively different homerooms. 
If, for instance, counselor 
signed five homerooms, would have 
assigned the first one, pupils Nos. 
11, 16, ete., and the second 
home room pupils Nos. 12, 17, 
ete., representing both boys’ and girls’ 
lists. 

Every scheme that has been devised 
has some particular advantages, but 
feel that this procedure has the 
following advantages: (1) greater op- 
portunity for development leader- 
ship and initiative due the fact that 
“better” pupils are not concentrated 
few groups; (2) greater oppor- 
tunity for development intra-mural 
athletic contests; (3) elimination 
segregation racial groups elemen- 
tary school origin; (4) provision for 
better citizenship allowing all teach- 
ers equal load “good” and “bad” 
pupils. 

The purpose this entire program 
counselor participation school 
control, homeroom organization and 
curriculum development improve 
and the educational offer- 
ings the school, the end that the 
needs, interests and capacities each 
individual pupil may better served. 
are attempting cut the educa- 
tional cloth fit the individual child. 
Our chief desire educate boys and 
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girls that they may become well- 
rounded individuals, ready take 
their places society, fitted cope 
with problems that arise, because they 
have shared their own educational 
advancement, have developed the abil- 
meet with their fellows, and 
have broader, more liberal outlook 
life well appreciation and 
respect for the rights and qualifica- 
tions other persons. All this 
real educational guidance. 

The success this program will de- 
pend large degree upon the tact, 
patience and wisdom the counselor. 
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time does counselor become 
supervisor administrator. does 
not order changes methods, nor does 
discipline pupils. His function 
rather that who inte- 
grates activities and offerings, bringing 
order out possible confusion, unify- 
ing the objectives and approach for 
children well teachers, pointing 
out individual and group strengths 
and weaknesses, testing and evaluat- 
ing results, providing help for reme- 
dial and lending the 
whole program the inspiration and 
the real teacher. 


LET’S STOP PLAYING WITH GUIDANCE 
ASSISTANT SUPERINTENDENT SCHOOLS CHARGE GUIDANCE 


PROVIDENCE, 
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ISLAND 


Many principals and superintendents are interested guidance but are not sure the 


way get into their schools. 


Allen, from his rich tells just how 


about successfully and without additional cost. 


the most disturbing as- 
pects the present stage the 

development 
grams that many schools progress 
has come standstill. The reason 
may the lack adequate financial 
support certain degree compla- 
cency the part those who are 
out the program, lack 
vision the part those who are 
responsible for administration. Cer- 
tainly the goal has not been reached. 
The fact remains that spite im- 
proved resources the literature 
the subject, and improved instruments 
and techniques present available, 
actual practice many schools has 
progressed very little the past five 
years. There were probably good 
homeroom guidance programs and 
effective guidance activities promoted 
subject teachers the high school 
Grand Rapids, Michigan, thirty 


years ago any practice today 
most schools. 

examination many guidance 
programs both junior and senior 
high schools indicates that: 


large part the programs 
are devoted orientation school 
life, rules, customs, programs, bank- 
ing, safety, the school council, and 
character education. 

Usually the homeroom teacher 
responsible for most the program, 
sometimes assisted suggestions from 
the principal, guidance commit- 
tee, some teacher delegated pro- 
mote and lead the program. 

time provided the pro- 
gram usually inadequate: sometimes 
from ten twenty minutes the 
opening school, sometimes for 


twenty thirty minutes noon, and 
sometimes for period each week. 


the 
ach 
ild. 
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Theoretically the homeroom 
teacher supposed retain the same 
group pupils for least one year, 
and sometimes for two, three, four 
years. Actually, however, most the 
pupils change teachers every term 
every year. There little continuity. 

are largely subjective, 
incomplete, and inadequate. They are 
seldom used basis for counseling 
for educational vocational plan- 
ning. They are usually kept the 
principal’s office and used only for 
problem pupils critical periods in- 
cidental adjustments due fail- 
ures, transfers, credits, and other ad- 
ministrative problems. 

grams for with their pupils, home- 
room teachers are usually handicapped 
inadequate data concerning the in- 
dividual differences pupils 
gard their intelligence, educational 
achievements, interests, activities, and 
family personal background. Even 
adequate data concerning such mat- 
ters were available, few the home- 
room teachers are prepared inter- 
pret the facts intelligently terms 
The homeroom 
teacher engaged primarily ex- 
plaining the program and administra- 
tive arrangements the school; the 
process can scarcely called coun- 
seling. mass diagnosis and mass 

tenth grades, taught studies 
teacher who (1) seldom trained 
knows little about the individual dif- 
ferences pupils, and (3) not 
planning. 
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only very few schools has 
there been any attempt explore the 
possibilities making each subject— 
academic well commercial, shop, 
fine arts subjects—a tryout in- 
terests, abilities, and skills, with pos- 
sible vocational implications. 

only few schools has there 
been any attempt the administra- 
tion departmentalize the more spe- 
cialized guidance functions 
hands few selected teachers who 
may become expert these duties, 
leaving the more general functions 
the homeroom and 
These specialized functions include the 
continuous study individual differ- 
ences, the planning and adjustment 
programs the light these differ- 
ences, and certain aspects prepara- 
tion for self-guidance. 

not the purpose the author 
depreciate any the activities 
the guidance pro- 
grams secondary schools. Most 
them are important and deserve their 
place the general plan. Many 
them should regarded the fune- 


present included 


tions every teacher connection 
either with her share the adminis- 
trative work the school (homeroom) 
with her instructional responsibili- 
The chief difficulty has been 
the business delegating functions 


ties. 


such way that they can performed 
This the respon- 
the principal. fre- 
the method delegating 


most effectively. 


Too 


ance has been based upon 
pediency rather than upon 
tal principles. are some fune 
tions which belong every teacher, 
but there are others which require 
special type person, with special 


experience, special training, and 
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program which makes possible defi- 
nite, continuous responsibilities over 
period least three 

view these facts, how should 
the principal secondary school 
proceed build guidance organ- 
ization his school order fix 
personal responsibility for all the 
various guidance The fol- 
lowing list suggestions for the 
use principals who wish attempt 
such undertaking. based up- 
experience and upon study 
many successful attempts that have 
come under the personal observation 
the author. 

Any plan guidance should 
formed faculty discussions, the 
arousing interest among the teach- 
ers, study the experience 
other schools and school systems, and 
planning committee which can 
much ensure the orderly develop- 
ment and progress the work. 

list the guidance functions 
services should prepared, such 
that Chapter VII Organization 
and Supervision Guidance Pub- 
lic Education (Inor Publishing Com- 
pany, Radio City, Y.). This list 
should faculty meetings 
basis for the program. The list 
may also extended include many 
the duties homeroom teachers 
and subject teachers. will soon be- 
come evident that some the tasks 
require special techniques, professional 
training, and special personal 
ties. These tasks should assigned 
few teachers who are capable 
doing the work and are willing pre- 
pare themselves for it, while the other 
tasks can still distributed among all 
the homeroom and subject teachers. 


Having established the need 


specialization the part few 
teachers, the next step might the 
selection from three six class 
counselors who would voluntarily un- 
dertake some the special guidance 
functions. 
should added gradually, one each 
term year. They should chosen 
from: 

(a) Teachers whom pupils natu- 
rally with their problems and who 
are especially interested young 
people. 

(b) Teachers who are capable 
winning, rather than commanding, the 
other teachers. 

(c) Those who are not 
“high-pressure salesmen,” but are will- 
ing listen the problems chil- 
dren, ask questions, supply addi- 
tional information, attention 
neglected phases problems, and 
help children arrive their own 
decisions. 

(d) Teachers who are willing 
considerable amount overtime 
work and are skillful the handling 
clerical and administrative details. 

This not exhaustive list but 
includes merely some the more im- 
portant elements that should con- 
sidered the selection class 
selors. 

possible, class counselors 
should relieved study-hall super- 
vision, and other routine tasks, 
order that they may find time for in- 
terviews with parents, teachers, and 
pupils, and for the keeping neces- 
sarv records. with each 
class counselor should committee 
homeroom teachers the 
common needs their children and 
plan homeroom programs meet 
such needs. 
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The principal may assign the 
class counselors the task classifying 
pupils groups meet their instruc- 
tional needs. aid such work, 
counselors should have charge the 
ical tests. Pupils may classified 
according their educational destina- 
tion, their educational 
and psychological tests, according 
the ways which they 
ter than any these composite 
plan, arrived the counselor from 
study all the available data 
concerning the pupils the grade. 
This should continuing study 
with the possibility further adjust- 
ments always left open. (See Inor 
Series, Volume IV, 90.) 

far, the program need not in- 
crease the costs instruction. can 
secured entirely the redistribu- 
tion the “administrative overhead” 
the school. 

should discuss with the superintendent 
the importance individual inter- 
view with each pupil each term. With- 
out special time for such interviews 
counselors can meet only the problem 
pupils who are having serious difficul- 
ties their school relations. should 
not necessary for child become 
problem order receive indi- 
vidual attention. The responsibility 
for individual interviews has usually 
been considered the task the prin- 
cipal, but with the increase the size 
schools and with increasing admin- 
istrative and supervisory responsibili- 
ties, this duty has been crowded out, 
except problem cases. much 
less expensive relieve the principal 
this duty and assign coun- 
selors than expect the principal 
see each pupil during time that should 
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devoted administrative and 
pervisory matters. With adequate 
time provided for individual and 
group guidance the counselor, every 
subject may made elective, although 
most pupils should take the “core” 
Adequate provision 
guidance obviates the necessity for 
group diagnosis group prescription 
and makes individualization eduea- 
tional planning reality. 

teachers each class the heads 
departments should meet 
counselors work out 
program through which each subject 
teacher may have her share the 
guidance program. This usually con- 
sists combining occupational infor- 
mation with subject instruction 
aid motivation. There better 
way arouse the interests pupils 
any subject than show its 
tical value the work the world. 
Excellent materials are now available 


subjects. 


which 
teacher. 
most junior high schools the 
subject occupations already 
part the curriculum. Sometimes 
taught connection with civies 
the social studies. more 
expensive teach this subject for two 
periods each week for five terms than 
teach for five periods week 
for two terms. The chief purpose 
the subject arouse interest 
information 
lems. For this reason should be, 
like general science, continuous orien- 
tation course rather than intensive 
course for single term. The chief 
disadvantage teaching such 
for only two periods each week can 
obviated plan have the same 
class counselor give the pupils his 
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class the necessary instruction contin- 
uously during their entire three-year 
Such arrangement makes 
the counselor wholly responsible for 
the background occupational infor- 
mation and interest all his pupils. 
also ensures that the counselor him- 
self will broaden his own information 
the field occupations through 
preparation for such instruction. The 
lack first-hand occupational contacts 
one the most conspicuous weak- 
nesses junior and senior high school 
counselors, but the counselor 
teach occupations for each six terms, 
the result upon his own background 
will considerable. Participation 
vocational conferences, occupational 
follow-up studies will also 
help broaden the counselor’s prac- 
tical experience. 

should noted that the fore- 
going arrangement constitutes merely 
reorganization work already in- 
cluded the curriculum, and does 
not add the expense the program. 
many schools additional time 
provided the English civies 
course the homeroom periods for 
the discussion problems every- 
day life, for practice student self- 
government and class meetings, for 
character education, and for other 
forms orientation. Such 
activities, left the whims each 
homeroom subject teacher, cannot 
when the work departmentalized 
and taught the class counselor. 
redistribution the program time 
allow for forum period under the 
direction the counselor recom- 
mended, thus providing for full 
course, two periods each week for six 
terms instead five terms. This pro- 
gram adjustment makes the counselor 


responsible not only for 
information and interests, but also for 
educational and social orientation. 
the forum period the case-conference 
method problems everyday life 
very effective device, since obvi- 
ates the necessity for the lecture 
method and “preaching.” This reor- 
ganization instructional units does 
not increase the costs instruction. 

The principal should require 
every pupil who enters leaves school 
have interview with the class 
counselor. Each counselor should 
expected follow all the pupils 
the group during the three-year pe- 
riod following entrance the junior 
high school. they leave the 
day school, they can followed 
means records the evening schools 
employment follow-up letters. 

10. The choice elective subjects 
both junior and senior high schools 
should supervised the class coun- 
selor whose task study indi- 
vidual differences and needs. Prob- 
lems involved non-participation 
over-participation the extra-curric- 
ular activities should also the re- 
sponsibility the class counselors, 
since their duty provide bal- 
anced educational program for each 
child. These problems cannot safely 
ers. Mistakes are too costly. 

11. school systems that provide 
home visitors less necessary that 
the counselor make such visits, but 
systems where home visitors are not 
provided the class counselor should 
make few home visits each term 
part the study the causes for 
maladjustment the more serious 
problem cases. first-hand 
edge home conditions 
found practical experience solve 


ob- 
be, 
en- 
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some the most perplexing problems 
adjustment. 

12. When the work the class 
counselors well under way and its 
value has been demonstrated 
ulty, pupils, and parents, for good ad- 
ministration advisable that 
chairman head created order 
insure more efficient organization 
the work the department. The 
head the department 
given additional time for supervision 
and for the continuous study the 
school program under the direction 
the principal. This may usually 
provided the program under 
ministrative overhead.” 

13. The next step for the principal 
and counselors build good 
library, including books not 
only guidance and occupations, but 
also character education, educa- 
tional and psychological tests, mental 
hygiene, curriculum revision, 
lated subjects. The recent list Oc- 
cupations Dr. Robert Hoppock, en- 
titled 
pations, December, 1936. 

The superintendent and prin- 
cipal should then attempt put the 
done other parts the country. 
Attendance summer schools, visits 
other schools, and membership 
the National Vocational Guidance 
Association with subseription the 
magazine Occupations, 
mended. 

Most the steps above 
undertaken any principal 
without increasing instructional costs. 
Usually superintendent may author- 
ize such measures without vote 
the school committee. merely 
process rearranging the functions 
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the teachers and the subjects the 
curriculum. the program begun 
gradually, without the sounding 
trumpets and the beating drums, 
scarcely conceivable that there 
should any objections. Rather, 
there should appreciation the 
initiative the principal and 
ognition his ability organize 
school for the more efficient achieve 
ment the aims and purposes 
ondary education. 

usually requires least three 
years organize and train depart- 
ment class counselors. often 
wise begin with the appointment 
one teacher-counselor each year 
small school, one each term 
large school. the teacher-counselor 
responsible for the entering class 
and passed along with the class, 
should new 
counselor with the next entering class. 
Thus, three years complete 


also able assist 


partment three six class counsel- 
Only the individ- 
ual counseling time—one period each 
day for two hundred three hundred 
pupils—should charged admin- 
istrative costs; the group guidance 
the junior high schools and 
and Social Problems” 


ors may formed. 


the senior high schools, and 
The work records and 
research usually done during the 
so-called when most 
teachers usually papers pre 
pare their lessons. Any additional sal- 
ary well come later 
tion for outstanding service profes- 
sional training. The total 
twelve hundred pupils should about 
equivalent the salary one teacher, 
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two-thirds the salary assistant 
principal, amount represented 
average increase one pupil 
per class. The economies that may 
effected through such department 
will abundantly justify such expen- 
diture. The need not for additional 
personnel, but for better delegation 
functions and better 
ning. 

The time for individual conferences 
and for the group-guidance course are 
essential true economy. the 
senior high schools the most difficult 
problem secure time for the 
group-guidance course. may 
made elective course, but so, 
should possible for all students 
elect it, whether they are planning 
prepare for college for employment 
when they leave high school. This 
will require the sympathetic 
tion the other members the fac- 
ulty and some very skillful program- 
making. compromise plan provides 
group guidance for two periods per 
week, required the tenth, but elec- 
tive the eleventh and twelfth grades, 
thus amounting full unit five 
periods per week for graduation for 
college entrance unlisted sub- 
ject. some schools the group guid- 
ance units are part regular core 
subject the social studies which also 
include and social problems, 
citizenship, personal and social rela- 
tions, current history, and current lit- 
erature. The essential part such 
plan that such subject—with rich 
guidance possibilities and implications 


—should taught someone with 
broad training and experience who 
will able utilize its potentialities 
the utmost. This person should 
the class counselor. Such plan would 
automatically limit counselor’s load 
150 pupils, but the cost would not 
increased. 

Until guidance program has devel- 
oped the point where guidance 
tions have been differentiated, the pro- 
gram still its initial stages. 
Unfortunately many principals and 
teachers seem satisfied with this stage. 
The next step extremely important. 
requires the delegation functions 
among homeroom teachers, subject 
teachers, and class counselors such 
way that definite responsibility 
assured. The wise delegation the 
guidance functions requires thor- 
ough understanding the problems 
the part principals and superin- 
tendent. amount hard work 
devotion the part teachers and 
counselors can make for this de- 
ficiency. Discouragement and failure 
are sure encountered every 
turn unless the program planned 
sound and effective basis. not 
enough for the principal appoint 
teacher head the program 
even several counselors the work; 
the total guidance program requires the 
efforts homeroom teachers, subject 
teachers, and counselors 
tion with the principal. Each has its 
special task and should see its 
relationship the whole problem. 
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MOTIVATION DESIRABLE CONDUCT* 


THIEF RIVER FALLS, MINNESOTA 


HIS study was carried out 
the teachers and superintendent 
the grade school small town 
northwestern Minnesota. The 
ject the study was set some 
system direct indirect education, 
both, not too complicated, moti- 
vate certain desirable conduct habits. 
decide the conduct habits desired 
the teachers first drew list 
traits which appealed them person- 
ally. this list showed 
the desirability study other 
similar lists, and study was made 
eleven systems character education. 
was found that there was but little 
correlation between the lists this 
series. Only one trait occurred 
many nine times, one seven times, 
and three six times, but taking the 
traits which were used most frequently 
the following list was decided upon: 


Courteous 

Considerate 

Reliable 

Agreeable 

Self-controlled 

Courageous 

Clean 

Obedient 

Careful 

Reverent 

Orderly 

Two problems which 

themselves were: What method 
methods shall used teach these 
traits, and what materials shall 
used 


the traits had been secured 
study the objectives systems 
character education, was assumed 
that the methods and materials 
used could obtained from the same 
sources. 

However, careful study 
outstanding plans character 
tion and less detailed study all 
the available books character and 
moral education, left the impression 
that none these sources had used 
even considered method which could 
used this experiment. 

Falling back upon psychology, 
was decided that any effort towards the 
motivation desirable conduct must 
take into account and make full use 
the laws learning formulated 
Thorndike, the laws habit 
mation formulated James, the 
arousing feeling strong that 
might called emotion, and much 
opportunity possible practice the 
desired conduct mentally 

The literature character and 
moral education provided ample 
gestion for the materials used 
the motivation desirable conduet 
except suggestions for opportunity 
practice the desired conduct. These 
may summarized follows: 

tures, mottoes, etc., which 
mind more less auto-suggestion. 

(b) Literature—full use 
poems and memory verses which illus 
trate and drive home concretely 
possible the desired conduct. 


Digest unpublished field study file the library the University North 


Dakota. 
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(c) Biography—incidents 
life notable men and women told 
follow the same line conduct. 

(d) Playground activities. 

(e) Provide daily opportunities for 
self-choosing, 
trol, self-governing. 

(f) Provide every possible opportu- 
nity practice the required conduct 
many different situations possible. 

Dramatizations. 

(h) Endeavor create “right con- 
duct atmosphere” every school de- 
partment and activity. 


The method used, its psychological 
origin, the materials and the outstand- 
ing agent may sumarized fol- 


was decided make use both 
the so-called “direct” and “indirect” 
methods. For the “direct” method, 
the opening period, daily except Fri- 
day, was used, allowing ten min- 
utes for the primary grades and twenty 
minutes for the grades three eight 
inclusive. During these periods the 
teacher would make use special les- 
son plans to: 


Arouse the desire presenting 
incidents situations from literature, 
biography actual life which set forth 
the trait favorably its opposite un- 
favorably. 

Change the desire into strong feel- 
ing, even emotion, means stories, 
poems, memory gems, songs, etc. 


Method 


Arouse interest Knowing 
and desire. 
Readiness. 


Psychological Origin 


Materials Principal Agent 


Real prepared 


First law learning. “life situations” 


First law habit for- 


mation. 


con- 


sciousness. 
II. Change desire Feeling 
into strong feel- 
tion. Effect. 


Literature eacher—Pupil 


Second law learn- Poems 


Biography 
Slogans 


Second law habit 


formation. 


“Seize every emo- 
tional prompting 
the direction the 


habit.” 

III. Change emo- Willing 
tion into habit. 
Practice. 


Many activities 


Third law learning. approaching 


“life situations” 


Third law habit for- 


mation. 


“Seize every oppor- 
tunity and allow 


exception.” 
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Change the emotion conduct 
the use every possible occasion for 
the practice the trait naturally 
occurring situations manufactured 
situations, such games and drills. 


the “indirect” method, the 
teacher was use every occasion 
which presented itself the 
specific conduct. keep the desired 
trait constantly before the class the 
word was printed large type and 
kept before the class long that 
irait was being considered. 

The superintendent agreed pre- 
pare detail the plans for three 
the traits. The teachers agreed use 
these plans models for their own 
plans for the remaining traits. 

Lesson plans were include: 


(a) Relating (or reading) the 
class interesting story poem em- 
phasizing the ideal named. 

(b) far possible arouse the 
emotions favor the trait. 

(c) find many occasions pos- 
sible put the conduct into practice. 

(d) Have pupils memorize suitable 
stanzas couplets driving home the 
idea the conduct desired. 

(e) Keep the desired conduct mind 
for emphasis any lesson. 

Have children bring 
stories and poems illustrative happy 
results the conduct disastrous re- 
sults the opposite conduct. 

(g) Formulation the class rules 
conduct bearing upon the central 
thought. 


Each teacher made exhaustive 
search all literature, readers, 
available for her grade and prepared 
index record all material 
which had any bearing whatever upon 
the traits and might use pre- 
paring the lesson plans. 

indicate the results the teach- 
ing the method was used. 
the preparation this survey all pos- 


sible activities pertaining the traits 
were listed. This list was finally cut 
down 113 items and arranged 
chance. The first the 113 items 
are shown: 


Salutes the flag once each day—Never, 
sometimes, often, usually, always. 

Afraid being laughed 
sometimes, always, often, usually. 

Keeps others waiting—Never, some- 
times, always, often, usually. 

Does told the first time— 
Always, often, never, usually, 

Leaves reference books lying 
Never, sometimes, often, usually, always. 

Marks walls and desks—Sometimes, 
often, usually, always, never. 

Thinks out his 
times, usually, always, never, often. 

Forgets what promises— 
Sometimes, usually, always, never, often. 

Uses things belonging others with- 
out permission Sometimes, always, 
never, often, usually. 

Shares things with others—Some- 
times, never, usually, often, always. 

Dresses neatly Sometimes, 
often, usually, always. 

Readily takes his turn 
ways, often, usually, never, sometimes. 

Encourages others their best 
imes, never, usually, often, 


always. 

Likes push himself ahead others 
—Always, usually, often, never, some- 
times. 

Has dirty hands and 
usually, often, never, sometimes. 

Brings things school help les- 
sons—Always, sometimes, usually, often, 
never. 

Willing wait his turn—Usually, 
sometimes, never, often, always. 

Injures property—Never, sometimes, 
often, usually, always. 

ways, never, sometimes, usually, often. 

Stands around the playground— 
Always, often, never, sometimes, usually. 


The phrase, “Salutes the flag once 
each day,” was used check some 


— 


MOTIVATION DESIRABLE CONDUCT 637 


extent the other replies, the author 
taking for granted that very few, 
any, school pupils had formed such 
habit. The survey sheets were fas- 
tened together threes, each one 
which was marked with the name 
pupil, that each surveyed himself 
and two others, far possible 
boy and girl. way control, 
the same procedure was followed 
two other schools comparable with the 
school which the experiment was 
being conducted. Owing the short 
time during which the experiment 
lasted, one school year, only seventh 
and eighth grade pupils were 
the experimental school two sur- 
veys were made, one the first week 
December and the other during the 
first week May. the control 
schools only the latter survey was 
made. 

The summarized results the sur- 
veys are presented the following 
table: 

SCHOOL Range Median AD(Mdn) 
Experimental 


Both the surveys the experi- 
mental school are definitely above 
those the control schools. This 
probably can accounted for the 
fact that the conduct motivation had 


been going the experimental 
school since the beginning October. 
The writer has since learned that 
control school No. experiment 
training for citizenship had been car- 
ried several years before this sur- 
vey. 

The writer would hesitate draw 
any definite conclusions from the re- 
sults these surveys, except the 
case the experimental school. 
quite possible that during the re- 
survey the pupils were more conscien- 
tious than they were during the first 
survey; this shown the wider 
range and the larger average devia- 
tion. 

the classrooms, the year pro- 
gressed, there were fewer and fewer 
cases requiring disciplinary measures. 
Unsupervised conduct the pupils 
improved perceptibly. The teachers 
expressed their pleasure the work 
and their satisfaction with the results. 
Parents and business men frequently 
commented upon the marked change 
attitude the home and the 
streets, although had not been ad- 
vertised that any attempt motiva- 
tion conduct was being made. 

The experiment was confined one 
school year, because the writer moved 
another town. Had been possible 
continue the experiment for several 
years, the writer believes very definite 
progressive results would have been 
shown. 
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WHY TEACH? 


HEAD, DEPARTMENT EDUCATION 
EASTERN ILLINOIS STATE TEACHERS COLLEGE, CHARLESTON 


URING guidance conference 

for high school seniors, girl 

inquired: teachers al- 

ways say, ‘No matter what you decide 

did not know that teachers al- 
ways give such advice,” the counselor 
replied, “but they sometimes do, 
may because they know the dis- 
advantages teaching and not 
know well the drawbacks other 
occupations. Possibly natural for 
people think that other occupations 
are preferable their own. For ex- 
ample, physicians often say that they 
not care what work their children 
choose long they not choose 
medicine with all its hardships and 
exacting demands. from all 
walks life—farmers, lawyers, me- 
dentists, merchants, actors, 
journalists—are prone express sim- 
ilar ideas. Yet there free 
from undesirable features. You need 
not hesitate select teaching simply 
because has its share difficulties. 
you are sufficiently interested 
your work, you will not attach undue 
importance its seamy side.” 

The girl seemed find this answer 
satisfactory, and she may have given 
further thought her inquiry. But 
her question has remained with the 
writer. teachers really place 
low valuation their 
they think that almost any other 
pation would more desirable than 
teaching 

sure, teaching has its objec- 
tionable features. Unjust political in- 
terference and uncertainty tenure 
are among them. May not be, how- 
ever, that have been looking 
long the dark side the picture 
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that are danger overlooking 
the advantages 

Let consider teaching occu- 
pation the light six factors: (1) 
salary; (2) pension and retirement 
plans; (3) working hours and vaca- 
tions; (4) opportunities for growth 
and advancement; (5) character 
one’s and (6) opportunities 
for service. 

Salary. Contrary popular opin- 
ion, teachers’ salaries compare more 
than favorably with remuneration for 
women other fields. Perhaps the 
erroneous idea that teachers are sac- 
rificing themselves the altar pub- 
service with any monetary 
reward has arisen from unfair com- 
parisons that are frequently made. 
For example, not uncommon 
find comparisons the salaries 
teachers who have little educa- 
tion beyond the high school and the 
incemes highly-trained business 
executives and professional men. 
comparisons were made between teach- 
ers who have had least seven years 
training beyond the high school 
and similarly trained persons other 
occupations would found that 
the average teachers receive much 
money paid salaried position 
other professions. Interestingly 
enough, figures from women’s colleges 
show that the group entering teaching 
receive higher minimum and 
higher average salary than the persons 
entering any other occupation employ- 
ing considerable number people. 

teaching, other fields, mone- 
tary returns depend part upon the 
ability and preparation the worker. 
teachers are willing spend ample 
time getting ready for their work, 
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they may reasonably anticipate fair 
financial return for their services. 

Then, too, teachers ordinarily re- 
ceive their pay checks regularly and 
certainly. During the worst the 
depression was this very fact that 
caused wave jealousy among peo- 
ple many other callings. Business 
men who times prosperity had 
looked with bit condescension up- 
teachers, began regard them with 
tinge envy. not uncommon 
point view was thus expressed 
prosperous business man: “Teachers 
are always complaining about low sal- 
aries. They forget that they are not 
taking the chances business men 
facing their uncertainties. They 
get their checks regularly, and they 
know advance how much they are 
going get.” 

Pension and retirement plans. 
diseussing provision for the financial 
needs teachers, should take into 
account not only salaries but also pro- 
vision for the payment pensions 
which may regarded deferred 
salary payments. State retirement 
laws are effect 
states. Five other states have state 
retirement laws limited application, 
and many local communities other 
states also have retirement provisions. 
there are sound pension and retire- 
ment plans, teachers are relieved 
worry about financial provisions for 
their old age. 

Working hours and vacations. 
rule, teacher has reasonable work- 
ing hours. course, the length 
teacher’s day cannot measured 
simply the number hours spent 
actual teaching, because many addi- 
tional hours are required for prepara- 
tion and various outside duties. 
However, the Saturday holiday which 
many other workers not receive, 


compensates part for the extra 
hours devoted work outside the 
classroom. teacher who continually 
complains about unduly long hours 
usually one who fails budget his 
time wisely. 

Many teachers find the long summer 
vacation attractive feature that few 
cther occupations offer. For two 
three months they may enjoy variety 
pursuits. Many them turn 
travel for recreation and inspiration. 

Opportunities for growth and ad- 
vancement. Teaching offers ample op- 
portunities for growth and advance- 


The person who deplores the 


lack such opportunities usually 
not alive the situation. Teaching, 
the true sense the word, not 
perfunctory, routine matter. Every 
day presents new challenges. 
room problems are continually chang- 
ing. Every pupil has individual needs 
that teacher must take into consid- 
eration. study the best ways 
meeting these needs presents never- 
ending chance for professional growth. 
Other means improvement ser- 
vice include attending summer school, 
visiting other teachers, attending 
teachers’ meetings, and re- 
search. “Who dares teach must 
never cease learn.” 

dinarily teachers find that their work 
brings them into contact with conge- 
nial people. Their colleagues are 
likely have interests similar their 
own. Their friends the community 
may chosen from desirable group. 
the classroom they have always the 
stimulating association with youth. 

Opportunities for service. Finally, 
teaching affords unlimited opportuni- 
ties for service. Much the reward 
teacher comes from the knowledge 
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little better than found it, and from 
the appreciation that his pupils show 
for his work. Sometimes the appre- 
ciation unspoken; sometimes 
long delayed. But none the less 
certain. 

Every devoted teacher 
gard personal message the Christ- 
mas letter that editor news- 
small town wrote some 
years ago beloved primary teacher 
who spent forty-two years 
schools that town, and who has now 
passed her reward. Here 
part the letter: 


“Dear Miss Merrill: 

has been just thirty-two years (nearly 
school you, down the old East 
building, and tracked mud and snow 
and dirt and belligerent disposition 
time ago. But boy again, be- 
cause have been out riding with Tots 
and Max and lot their little friends 
bob-sled, the first snow the 
season. 

“Yes, long time ago. has 
been five whole years since you were 
Tots’ teacher and three years since you 
taught Max. wonder why had 
until lived over again Tots and 
Max before came appreciate the 
wonderful beneficence your life. 

“With the dawn Christmas Day 
almost here, wonder you can even 
slightly comprehend how loving hearts 
from all over this wide world are going 
out you spirit gratitude and 
thanks because your influence upon 
their lives. 

wonder if, all the world, there 
lives another human being who has come 
know the soul and structure the 
child heart you. 

wonder if, all the world, there 
lives another who has with divine pa- 
tience answered many baby questions 
—and smiled. 
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wonder if, all the world, there 
lives another who has healed many 
hurts children, hurts soul and 
flesh. 

“You have never stopped, know, 
reckon how many folks there are, all 
the various avenues earth who have 
never seen anything save smile love 
from your lips. 

“Tell me, Miss Merrill, how many 
miles your tired fingers have traveled 
behind pair scissors, cutting ‘pretty 
things’ for baby eyes see. 

“Tell me, Miss Merrill, how many 
bits bright paper you have folded for 
them, and how many pairs child eyes 
have looked you full appre- 
ciation. 

“Tell me, Miss Merrill, how many 
stories you have woven around the birth 
the baby Jesus the manger Beth- 
lehem, how many stories Washington, 
Lincoln, the Flag, how many sto- 
ries the birds, the flowers, the clouds, 
the rainbow. 

“Tell me, Miss Merrill, how many 
prayers you have taught, real prayers 
that went straight the Throne, be- 
cause they were prayers innocence and 
sublime faith. remember when Max 
came home one evening, her brown eyes 
all sober, and told how you had taught 
them pray for Constance, who had 
gone on. broke the whole family. 

wonder you realize, Miss Mer- 
rill, that among all the hundreds peo- 
ple, who started first school you, 
those now the fullness their years 
wonder you realize that thou- 
sands times they have been made 
better, tenderer, richer, because when 
they lifted the veil that sometimes hides 
the treasures the past—Miss Merrill 
was standing there—in the 
room. 

“You are envied above all others 
that know, but there lives one who 
would take from you even one kind 
thought.” 


After all, doesn’t such letter give 


effective answer the question, 
“Why teach 


From letter written the late Burr Swan, Editor The Pike County Republican, Pitts- 
Used permission. 


field, Illinois. 


BRIDGING THE GAP BETWEEN SECONDARY 
SCHOOL AND COLLEGE METHODS 
STUDY 


SUMMER TUTORING SCHOOL 
WILLIAMSTOWN, MASSACHUSETTS 


ECONDARY school teachers and 
principals are frequently non- 

plussed hear the mediocre 
records made their most brilliant 
former students during the freshman 
year college. Often the young peo- 
ple say they have time for anything 
but study either. The frequent criti- 
such students the college 
that they have immature study hab- 
its, that they have never learned 
concentrate, that they spend too 
much time studying with too little 
result. Several leading Eastern col- 
leges, both men’s and women’s, have 
given the following reasons for fresh- 
man failures: “Students spend much 
needless time study without seeing 
the relation between ideas”; “They 
not read rapidly enough and they can- 
not apportion “Coasting the 
first two three weeks the beset- 
ting “They not budget time, 
get enough sleep, get their personal 
straightened out soon 
“They cannot express their 
ideas clearly, marshal their ideas neat- 
amount time”; “They show in- 
ability take intelligent notes 
lecture course, inability read 
rapidly and take intelligent notes 
the text, inability discriminate 
between the important and unimpor- 
tant reading, and inability 
proportion their these crit- 
icisms were accompanied the gen- 
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eral complaint that the students did 
not read That word 
implies many things, among them nat- 
ural ability and training. 

these complaints are justifiable, 
are they aimed wrong study habits 
the secondary school different 
study habits there? From the very 
nature the different purposes the 
average secondary school and the aver- 
age college different study habits must 
formed. the small high school 
often only small percentage the 
pupils are going college; there 
time give them special atten- 
tion; their time outside school 
often occupied with doing extra read- 
ing problems that the rest the 
class not need; there may 
teacher with the time desire 
train pupils study methods. the 
larger high schools, where whole di- 
visions are composed college prepar- 
atory students, little better prepa- 
ration for college study available, 
but even there, the large classes, the 
lack time and opportunity for indi- 
vidual instruction are serious handi- 
caps. Even many good preparatory 
schools where there are supervised 
study hours, formal training 
study methods given, and often the 
students become too dependent upon 
faculty supervision. The factors that 
make college study hazardous are miss- 
ing high and preparatory school. 
the secondary school lessons are 
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learned from day day, daily 
weekly accounting held, and the 
pupil gets his assignments small 
doses often unrelated each other. 
Home influence and parental disci- 
pline are still active and tend keep 
the boy girl the mark. But 
most important all, the philosophy 
education these schools empha- 
sizes memorization material, rather 
than steadily increasing ability 
think and reason about the material 
learned. 


Can anything done help the 
student prepare himself for the dif- 
ferent study habits essential suc- 
cessful adjustment college routine 
There are several possible answers 
this question. If, from the first grade 
on, the main aim teachers were 
guide the pupil the process 
tivating his ability reason, judge, 
compare and conclude rather than 
simply memorize and reproduce 
facts examination papers, the stu- 
dent would need extra preparation 
for college work. the colleges of- 
fered short intensive course study 
habits for freshman the beginning 
the year that would help. there 
were opportunity during the senior 
year secondary school for small 
class study methods, using the ma- 
terial the courses being studied 
the time for basis, and given 
teacher who can keep close touch 
with the work that the student does 
all his classes, that plan should 
work out very well. none these 
conditions exist, the summer vacation 
after graduation and before entering 
college the best time for the student 
prepare himself. Then inten- 
sive course given privately 
summer school might help. The work 


and based absolutely doing, that is, 
having the student make 
certain valuable study habits. 

This latter plan the one which 
the writer worked out last summer 
her husband’s summer tutoring school. 
The course was intended try 
meet the demands from various col- 
leges and adjust differences between 
the methods study average high 
preparatory school and the aver- 
age liberal arts college. Thirty hours 
instruction methods were given 
and the student spent many more 
hours perfecting himself the 
ways recommended. With such 
short period trial, course, this 
means trying help future fresh- 
men has not proved itself, but brief 
summary its aims and experimental 
contents offered here which other 
teachers may think worth while 
try and improve. 

The fundamental differences the 
college time schedule and study ar- 
rangements, well the amount 
work done and the attitude 
ward this work had the basis 
for the treatment the subject. The 
course took its objective the fact 
that “the function college 
furnish the student environment 
favorable the development whole- 
some attitudes 
tasks and advantageous habits 
mental work,” and tried prepare 
the student fit himself into such 
some these “habits” and make 
them mechanical lessen work 
for the individual. 

The course aimed develop the 
best habits study the real sense 
the word “study.” Studying in- 


volves and demands various steps 


should almost entirely which are not all taught the second- 


T 
T 


BRIDGING THE GAP BETWEEN SCHOOL AND COLLEGE 643 


ary school today. demands: 
first, the desire learn something 
second, the physical ability and sur- 
roundings make study possible; 
third, the knowledge sources, 
acquaintance with reference books and 
with library facilities; fourth, the 
ability apply the mind, concen- 
trate the material hand, read 
understandingly, remember; fifth, 
the discipline necessary make the 
material studied carry over—to make 
notes carefully and usefully; sixth, 
the digestive process—mulling over, 
thinking, reasoning, con- 
cluding; and seventh, the ability 
make use the material learned im- 
mediately exam later life. 
With these aims mind, the course 
was divided into sections with enough 
related and supervised and unsuper- 
vised drill develop the desired men- 
tal habits. 

Physical and mental fitness formed 
the basis one section with individ- 
ual problems stressed. This included 
not only health habits but 
sonality traits, open mindedness, di- 
versity interests, and emotional 
states. Then came section invest- 
ing time college, making out daily 
schedule, least first, judging how 
much time should given any one 
aspect college life, the best time 
study preparation for discus- 
sion and for review the discussion 
lecture, the best time prepare 
for examination, make notes, 
revise them, and outside reading. 
Here also was kept mind the great 
difference between the amount ma- 
terial covered college course 
and the amount covered the 
same time high school. These facts, 
that the student his own, and 
that there much more work 


done short time, make very 
apparent that time schedule will 
help great deal and will worth- 
while device. 

The ability read intelligently 
matter native endowment plus 
training. The improvement the 
reading ability the average high 
school student may accomplished 
correcting whatever individual 
reading deficiency may have—lack 
speed, understanding, concentrat- 
ing, reasoning, judging, comprehend- 
ing remembering. The book 
Miss Carol Hovious called “Following 
Printed Trails” was very helpful 
providing drill for this type thought 
process. Passages from books va- 
rious types, literature, philosophy, his- 
tory, and science, were studied and 
estimations what was important and 
what was subordinate were made. 
There was great deal practice 
this with exercises reasoning, logic, 
and comparing particularly. Then, 
after decent facility with this sort 
thing was attained, methods mak- 
ing notes, both reading and lecture 
notes, were practiced. The various 
ways keeping notebook were com- 
pared and the one way which suited 
the individual student best decided up- 
on. Here the student spent much time 
practising note-taking and review- 
ing under the teacher’s direction until 
saw what and how much was impor- 
tant preliminary test 
the knowledge standard guide 
and reference books used college 
libraries showed just how much the 
student needed help that direction. 
trip nearby college library 
the library the intended college 
even the local town city lib- 
rary might helpful. The student 


was encouraged keep list the 
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standard references hand help 
him until they became habitual 
him. was also important put 
the student through the paces writ- 
ing theme, advising him the 
amount time spend, how choose 
subject, how get material the 
subject, how organize the material, 
judging the unity and coherence the 
theme, and the value typewriting 
the whole. 

The particular dangers writing 
examinations were taken 
mental attitudes, time for preparation, 
study groups, and then the 


also, 


actual taking the examination, using 
judgment choice questions, dis- 
tinguishing between questions sim- 
ple information and questions per- 
formance which presuppose informa- 
tion. The common faults saying 
too much not enough, not answer- 


ing the question asked, may all 
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eliminated wise selection 
and careful discussion between teacher 
and pupil the light what has 
been learned and practised the read- 
ing section. 

Other individual questions and 
problems come during the course, 
However the course should flexible 
enough allow for adjustment 
these without disrupting the 
schedule, for whatever eases the mind 
clears difficulties for the student 
before gets college will mean 
just much less distress 
countered him later. doubt 
other may considered impor- 
tant enough experienced teachers 
ineluded this course. The 
writer offers this merely general 
outline from which teachers may for 
mulate similar course bridge the 
gap methods study which 
cessity exist between secondary school 
and college. 
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The Unique Function Education 
Chairman, and nineteen others, 
the Educational Policies Commission 
the National Education Association. 129 
pages. Washington, 1937. 


This statement modern policy 
education, particularly from the ad- 
ministrative viewpoint, that carefully 
studied and the same time inspirational 
and forward-looking. should read 
every leader would-be leader 
education. 

The statement itself condensa- 
tion and summary. attempt made 
review it. Its spirit may gathered 
from few typical quotations. 

“Society concerned with all cul- 
ture, with the moral code that holds its 
members together, well with the 
trade ethics particular interests, and 
the fortunes particular parties. Men 
and women need live, but they can 
poor spirit, feeble powers, hateful 
disposition, low civilization, and dis- 
ruptive influence, even rich mate- 
rial goods. society can founded 
purely pecuniary standards, can endure 
founded, can give life that 
richness satisfaction and opportunity 
which makes worth the living. And 
upon education laid obligation 


that the youth the land possess the 


cultural values which sustain society, hold 
the conflicts politics and economy with- 
bounds, and enrich life itself.” 95.) 

“Under the impact 
schools are compelled make extra pro- 
visions for youth approaching maturity 
and for men and women with leisure 
their command—either forced volun- 
tary leisure. They are called upon 
open their doors for the reasoned and 
sober discussion public questions, 
maintain forums which the considera- 
tion great issues may proceed.” (P. 98.) 

“Here perfect exhibition the 
events expected when busy politic- 
ians, unacquainted with the complexities 
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education, invade the autonomy the 
school board and undertake prescribe 
subjects and methods instruction 
detail.” (P. 117.) 

“Thus, disturbing events bring forcibly 
the foreground the necessity for assur- 
ing educational authorities throughout 
the entire school system wide range 
freedom the determination policies 
and the conduct the schools. They are 
not entiled to, and not seek, position 
impregnable irresponsibility against 
society its matured judgments. They 
not deny the validity the claim that 
community budgets must balanced, 
curtailments necessary, time 
stress. They accept the broad principle 
ravages transitory politicians engaged 
mere inquisitorial expeditions that they 
demand They object hav- 
ing teaching positions schools and uni- 
versities turned into the spoils office, 
with continuous unsettlements and turn- 
overs from election election. They pro- 
test against allowing any legislative 
administrative authority, chosen for other 
purposes and mainly engrossed other 
business, intervene will educa- 
tional administration, threaten college 
presidents, superintendents, and teachers 
with reprisals, upset 
ranged curricula for petty reasons, dic- 
tate the purchase books and materials, 
locate school buildings with respect 
real estate projects, and otherwise sub- 
ject the schools passing tempers and 
the demands private interests. 
stating their position, school authorities 
merely say that those responsible for 
educational policies and administration 
should fact responsible, should have 
powers commensurate with their duties, 
and should immune against sporadic 
raids men who are not responsible. 
contending they simply assert 
fundamental principle democracy and 
sound administration.” (P. 
Boston University. 


j | 


646 EDUCATION FOR JUNE, 1937 


Middletown Transition. Study 
Cultural Conflicts. Robert Lynd 
and Helen Merrell Lynd. Brace 
and Company, New York. 1937. 604 pp. 
$5.00. 


Just twelve years ago, Robert Lynd 
and Helen Merrell Lynd selected Muncie, 
Indiana, typical small town, spent 
months there with staff research 
workers, studied its community activities 
and mores, and wove the findings into 
the volume which became classic 
modern sociology. Recently, 1935, after 
the boom the twenties and the crash 
the early thirties, Mr. Lynd returned, 
together with five assistants, “Middle- 
town,” and studied again. “Middletown 
Transition” the result the second 
study. 

Certainly the years from 1923-1935 have 
been eventful ones. During this twelve- 
year interval America, company with 
the rest the world, has witnessed some 
curious social changes. Too many pseudo- 
scholars, however, are apt believe that 
other period the history the 
world has been fraught with change, 
and too many are prone declare that 
the changes which have been evident 
America have been singularly deep ones. 
Now what has Professor Lynd discovered 
about the changes his “Middletown,” 
that typical city the American plains? 
“What has Middletown learned from its 
crisis and partial 
Lynd replies (p. 489) “The broad answer 
these questions that basically the 
texture Middletown’s culture has not 
changed. These members the research 
staff who had expected find sharp dif- 
ferences group alignments within the 
city, ways thinking, feeling, 
carrying the multifarious daily neces- 
sities life, found little support their 
hypotheses. Middletown overwhelming- 


living the values which lived 
Winkle, fallen asleep 1925 while ad- 
dressing Rotary the Central Labor 
Union, could have awakened 1935 and 
gone right with his interrupted address 


the same people with much the same 
ideas.” 

But Middletown has not been without 
change. Many the patterns living 
have developed into rather different de. 
signs. There have been 
spending habits; there has been change 
the philosophy relief; there 
come increased domination the city 
the Family, the glass-jar magnates 
that constitute the industrial, political, 
and social hierarchy the town. The 
big General Motors factory moved out 
town. Middletown insisted, however, that 
the company refrain from boarding 
its windows because, from the trains, 
such spectacle would very bad adver. 
tising for the town. Now the General 
Motors has moved back Middletown 
and the return was feted with fitting 
solemnities. 

Yes, Middletown slumped. Its jewelry 
stores 1933 did only per cent 
their 1929 business; the candy stores only 
per cent. But only per cent less 
gasoline was used 1933 than 1929! 
Twice many filling stations dotted the 
streets the town when the Lynds re- 
turned for their second survey. 

Middletown still open-shop town. 
Middletown officially thinks about sex 
much the same manner did decade 
ago. (But acts somewhat different 
this question.) The public library has 
doubled its circulation. More people have 
radios. The dominant class regards Presi- 
dent Roosevelt very devil incarnate. 
The Communists cast fewer votes 1936 
than 1924. 

Here again “Middletown Transi- 
tion” the portrait city, suffering 
but living and still believing that its 
trouble has been accidental and tempo- 
rary. 

The book tremendously interesting. 
should serve adequately tool 
college courses introductory sociology, 
urban sociology, community organization, 
social interaction, and contemporary folk- 
ways. worthy sequel the first 
School Education, New York University. 
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HALL AVE., SALEM, MASS. 


Box | 


For English Teachers— 


THE ELEMENTARY 
ENGLISH REVIEW 


Provides stimulating reading 
Children’s Literature 
Creative Writing 
Methods 


Gives practical suggestions 
concerning 

Vocabulary Study 

Reading Instruction 

Integration 


Offers help such vexing 
problems 


Grammar and Composition 
Spelling 
Manuscript Writing 


Two dollars and fifty cents year 


COURSE STUDY 
CREATIVE WRITING 
FOR THE GRADES 
Certain 
reprint from 
The Elementary English Review) 


Contains practical suggestions for 


elementary school classroom 
procedures 


Adapted grades one through 
eight 


Thirty-five cents copy 


The Elementary English Review 
Box 67, North End Station Detroit, Michigan 


EDUCATION ADVERTISEMENTS 


NEW ENGLAND MUSIC CAMP 


SIDNEY, MAINE 
balanced program recreation 


and music study. 
Twenty counselors 


Twenty music 


GORE, Camp Director 
Hempstead, Long Island, New York 


SUMMER CAMPS FOR CHILDREN 


Camp Merry Days for Boys and Camp Sandy 
Neck for Girls, Barnstable, Mass. Swimming, 
rowing, hiking, treasure hunting for real Indian 
relics for the boys; basketball, tennis, archery, 
tenekeit, water sports, arts and crafts for the girls. 
Character building. Fresh Food, expert dietitian, 
trained nurse. Per month, $75.00. 


Mrs. CONSTANCE PROWSE LOVELL, Director 


Business and Women! 
Spend your vacation the Green 


Mountains Vermont, the shores 
Lake 


Peace Quiet—Beauty— Excellent Food— 
Swimming —Tennis—Riding—Crafts. 
20th Season — Request Catalog 


EDITH JAY RIEGER, WASHINGTON, 


Patterson’s 
TESTS THE FEDERAL 
CONSTITUTION 


and 


THE DECLARATION 
INDEPENDENCE 
RAYMOND PATTERSON 
State Teachers College, Westfield, Mass. 
For TESTING and TEACHING 
All Ages Grade VIII, thru High School, 


Prep. School and College 
New Type—Accurate—Stimulating 
Revised date with Norms. 
Constitution Test three Forms, 
PRICE: 
Class Orders: cents per test 
Specimen Sets: 
Declaration Independence Tests cents 


THE PALMER COMPANY 
120 Boylston St. Boston, Mass. 


PUBLICATIONS Activities 
THE AMERICAN COLLEGE 


Bulletin the Association American Col- 
leges, edited Robert Kelly. Issued four 
times year. $3.00. 


The Proceedings the Twenty-third Annual 
Meeting, 1937. The American College, James 
Conant; The Colleges Oxford and Cam- 
bridge, Albert Mansbridge; Contributions 


Liberal Education the Colleges: Philosophy 
and Religion, Wm. Ernest ‘The Hu- SCHOOL 
manities, Meta Glass; The Physical Sciences, 
Harry Holmes; The Sciences, The National 
Carison; The Social Sciences, Harold Harry Editor 
Moulton; The Arts, Jonas Lie. The Education 
the Liberal Arts College Teachers for What our readers say! 
Secondary Schools, Judd. Annual Here sampling from recent mail 
Reports, Minutes, Constitution. much excellent material SCHOOL 
(Bulletin, March, 1937.) $1.50. that one subscription just will not around. Please 
our order for three 

College Music, Randall Thompson. single idea often worth several times the small 
investigation non-professional offer- nvestment only $2.00 per year. 
ings typical selected institutions under 
subvention from the Carnegie Corporation. ingle copy rate, 
The Macmillan Company, New York, $2.50. Send your order 


Comprehensive Examinations American Col- School Activities 


leges, Edward Safford Jones. The Macmil- 1515 Lane Street Topeka, 
lan Company, New York, $2.50. 


tig 


Comprehensive Examination Questions the PRINTING and BOOKBIN 


Sciences, Edward Safford Jones. 
essential supplement Ex- possess facilities for 


aminations American Colleges,” the same ing and printing your school 


author. Single copy, $1.25; 10 copies, $10.00. 


papers. Send your MSS. for 

tion and get Our Bindery 

oughly able handle repair work. 

Palmer. The McGraw-Hill Book Company, Our School supplies are second 


EDUCATION ADVERTISEMENTS 
OUTSTANDING 


New York, $2.00. ANGEL GUARDIAN PRESS 


111 Day St., Jamaica Plain, Boston, 

and Grace Holton. comprehensive survey 
recent developments the teaching art 
American colleges and universities. The aims, 
content and conduct art instruction more 
than six hundred 


Boston 
School 


The Alumni College. Ruth Anderson, 
Editor. 100 copies, $5.00; copies, $3.00; sin- 
gle copy, cents. 


Present Alumni Developments. Florence Prepare for Promotion 
Snow, Charles Miel, Edna Lee Wood. pp. 

$5.00; copies, $3.00; single copy, taking courses qualify you 

10. College Instruction the Arts. Frederick 
Francis Henry Roberta Fans- Remedial Reading 

Subject Supervisor 

Orders for the above publications may sent the Principal 
ASSOCIATION AMERICAN COLLEGES Superintendent 

West 44th Street, New York, Address, JESSE DAVIS, Dean 

Exeter Street, Boston 


& 


per year 


THE DANGERS COMMERCIALIZED 
GUIDANCE: THE KEYWOR FOR PARENTS 
AND TEACHERS WENDELL BROOKS 


PERSONNEL WORK AND GUIDANCE THE 

CORNELIA TAYLOR WILLIAMS and 
VITALIZING THE COURSE OCCUPATIONS 


EFFECTIVE HOMEROOM GUIDANCE 
THE RESPONSIBILITY THE SCHOOL FOR THE 
INDIVIDUAL’S GROWTH WARREN LAYTON 
OCCUPATIONAL ABILITY PATTERNS 


DEFINING GOALS CHARACTER DEVELOPMENT 
HILL 
PARTICIPATION THE COUNSELOR 
CURRICULUM RESEARCH, 
LET’S STOP PLAYING WITH GUIDANCE 
RICHARD 


MOTIVATION DESIRABLE CONDUCT 
WHY TEACH? BMMA REINHARDT 
THE GAP BETWEEN SCHOOL AND 


COLLEGE METHODS STUDY 
DORIS HOLT FLINTON 


—— 
i 


ARITHMETIC 
Edu 
Boston University 
ART 
Director, 
SCIENCE 
WEBB 
George Peabody Col 
CcIrvics 
Government 
CLASSICAL LANGUAGES 
Professor 
Chicago University 
COh [Mi RC AL 
FREDERICE NICHOLS 
Commercial 
Univ. Sch Education 
CREATIVE 
WELL MASON WHIT 
Hunter 
ELEMENTARY EDUCATION 
AMY 
Professo 
ENGLISH 
GETC 


Professor 
Beston University 


EXTRA-CURRICULAR 
EDWARD EAT 
University 
GEOGRAPHY 
DOUGLAS 
Geogr: 
Clark University 
GUIDANCE 
JESSE DAVI 
Dean, School 
University 
DANIEL ENOWLTON 
New York Univers 


ry 
a 


AT ERS aN 


Address 

THE PALMER 
120 Street 


ASSOCIA 


Editor-in-Chief 


Education 


EDITORS 


HOME ECONOMICS 
GLADYS JONES 
Director, Garland School 
Home Making Boston 
HEALTH EDUCATION 
MABEL BRAGG 
ofessor Education 


RIAL ARTS 
B. MAYS 
MEASUREMENT 


ERNEST TIEGS 


Dean College 

iversity hern 

MENTAL HEALTH 
LINWOOD CHASE 


Directo Day School for 


Boys 
MODERN UAGES 
LOUIS 


ard University 
MUSIC 


JAMES 


Col Columbia University 
PHYSICAL 
RAND ROGERS 

Education and Health 
ity 
ELATIONS 
MISNER 

Schools 


ECON EDUCATION 
BOLTON 
Professor 
Univers Washington 


SOCIAL 
GROVES 
ERN i, GR. VES 
P rofessor of Ss ovlolo gy 
University North 


ERNEST MELBY 
Dean, School of Bducaticr 
Northwestern ity 
EDU 
DEAN McCLUSEY 


Director, The Scarborough 


the ofice the 


COMPANY 


Boston, Massachusetts 


SALEM, MASS. 


Boston University 
i 3 
4 
CO., PRINTERS 


THE JOURNAL GEOGRA 


Official Organ the National Geography 


Edited State Teachers College, Mankato, 


This magazine, monthly for the school devoted the constant 


will find aid both content and method. 

CONTENTS TYPICAL ISSUE 


Subscription price $2.50 Sent free with the 
National Council Geography Teachers. dues $2.00, 


Published 


The Eaton Literature Tests 


thirty-eight tests covering the most commonly studied ovr American schools, 
that The Eaton Literature Tests have been popular with teachers and 
mild have sold hundreds thousands these efficient, tes 
They save time, get results, and cost series contains the 
Tale Two The Ancient Mariner and Rustum 
Autoblography Treasure Spectator Papers 
Speech Hamiet Evangeline 
You Like House Seven Gables Webster’s Bunker Oration 
Macbeth The Vision Sir Launfal and Washington’s Farewell 
Merchant Venice Christmas Carol 
Book Voyage and Travels with Donkey 
Marner Life Johnson David 
ivanhoe Midsummer Night’s Dream Courtship 
The Eaton Literature Tests are inexpensive that any school can afford use 
PRICES 
single title for class use cost cents per 
The minimum order accepted this rate for ten 
Keys are supplied free with class orders, otherwise teachers only cents. 
cr 
THE PALMER COMPANY 120 St. BOSTON, MASS. 
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THE OUTLINES 


@ Cranford 


34 
“2 58 
a 
19 fe ix 
Evangeline 


Hiawatha 

Bound 

Rip Van Winkie 
The Legend Sice; 


Hayne 


and Other 


Pay 


Two Years the Mast 
Christmas 
The 
The Tempest 
A Midsamme 
The Deserted 

and the Chil! 
Sohrab and 


Travels with Donkey 
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Use these Study and classic 
Sie Roger de Coveriey Papers Poe's Poems 
Gray's Elegy 
QOventia Darward 
The 
Essays 
Joker 
David Balfour 
| Wordeworth's Poems 
Told Tales 
Kenilworth 
Clive 
Bali, Ridge Summit, Pa. 
am ted with ou Studies in Literature’ for several years 
very practicabie in the EH. Carney, Wison 
Six for $1.00 you mention this advertisement 


